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Introduction

In recent years, our education system has undergone major changes and has been
influenced by the ideas of various educational guidelines, which come from abroad. Due to
the rapid development of society the approach to education is changing too. The information
explosion causes that the main mission of the school ceases to be transferring information to
students. Graduates have to take more permanent values from school than knowledge -
attitudes, interests, motivation, value system, accomplished abilities and skills.

The school ceases to be the main source of knowledge. Every day we get a lot of information
from the media and the Internet. The school is unable to convey all this knowledge to
students. Its main task becomes to teach students how to search for knowledge, process and
apply it in practice. This is the only way to have creative young people who are able to think
on their own, solve problems and also who are confident and balanced enough to be

successful.

The shortcomings of the traditional evaluation of students in schools include not respecting
the qualities of students, suggesting blocking mechanisms, the lack of harmony between
educational requirements and what students themselves consider necessary, the reduction of
interpersonal values (signs of cooperation - whisperings - are punished), reducing creativity
(the teacher expects students to learn things by heart), intolerance to individual variations
(there is not enough attention paid to talented and weaker students, the teacher teaches on the
basis of what the average level of performance in the class is), the interaction between the
teacher and the students (there is no partnership between them, teachers divide students into
two categories, competent and incompetent ones).

One of the ways to make the school become a place with creative young people, who are able
to think on their own, solve problems and are also confident and destined to succeed, is to
change evaluation practices and the grading system. Many teachers have already changed

their path to this direction by replacing the traditional marking system by verbal evaluation.

The education process is a complex process, which is characterized by the influence that the
teachers” actions have on the students' action and vice versa and also by the cooperation
between teachers and students and adaptation. The education process currently does not
consider the teacher the only means of transferring knowledge to students but by engaging

them in the education process they will acquire a more active approach to obtain knowledge
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and new skills. Knowledge, abilities and practical skills acquired by students will significantly

help them in building their future professional life.

Without an extensive, objective and reliable evaluation of students' performance, the Slovak
educational system cannot solve the key challenges that it is facing: a substantial increase of
the quality of education, the democratization and humanization of education, the effective
management of education, the achievement of the objectives necessary for the development of
our society in the 21st century such as the development of creative skills, the ability to learn
and adapt flexibly to the rapidly changing conditions of life, the development of emotional

sphere of citizens, etc. These are the reasons that motivated me to write this publication.

Evaluation in someone's life plays different roles depending particularly on the aim, object
and subject of the evaluation as well as the environment and conditions. Evaluation in school
is a prerequisite for the teacher’s successful and effective work. Checking the education
process consists of measuring the results (examination resp. testing), and evaluating them
(evaluation - comparing knowledge, skills, attitudes with some concrete requirements -
curriculum, performance standards, learning outcomes). Evaluation includes the grading
system too, i.e. having different categories on the basis of performance (mark, number,

percentage, portfolio, etc.).

Evaluation should not only focus on the result but also on the process of cognitive activities.
Without this evaluation cannot fulfil all the functions, as for example controlling, prognostic,
motivational, educational, informational, evolving, the function of providing feedback and

more.

Teachers who realize the potential functions of evaluation for the development of students’
personality understand the essence of evaluation functions, respect them and use them
effectively. Evaluation can encourage students in a positive way for further work, or,
conversely discourage them totally. Up to what degree is the teacher able to influence students
with evaluation depends on how deeply he knows his students, respects their values and

priorities.

Although significant attention in the monograph is devoted to students” educational evaluation
by their teachers (which we consider a micro evaluation), which may also be conceived as a
didactic dimension of my main issues, | considered it important to pay special attention to the

meso and macro level of evaluation too. My aim was to move the issue of evaluation in the



educational process to a wider context, and strengthen the school management dimension of

this particular problem.

The monograph Theory of Educational Evaluation is divided into four chapters. Each
chapter contains a concise summary with information about the content of the particular

chapter. All four chapters focus on micro-evaluation.

The first chapter offers a view of the controlling process and evaluation as part of the
management process with particular reference to one of its part - the education process. First
of all, I provide a definition of the controlling process in general and list its tasks and phases. |
offer different views and definitions of control. There is a more detailed analysis of control in
the education process, which consists of two interconnected and dependent tasks. The first is
to obtain information about the results of the education process, so it focuses on student
performance and the level of the achievement of goals. The second is to evaluate the results of
the education process. This is referred to as student evaluation. | also define the concept of
evaluation in general as well list the specifics of educational evaluation. The definition of the
specifics of educational evaluation is of great importance in terms of the structure and content

of the monograph because each of them will be discussed separately in the coming chapters.

Educational evaluation takes place mainly within the education process, and for this reason
the second chapter focuses on this process. | point out that the education process which is
intentionally controlled is a systematic and organized process between teachers and learners
in the social environment of the school in which a sequence of cognitive, learning-oriented
operations and non-cognitive actions aimed at social and personal education in real or
simulated situations take place. It is also affected by the conditions in which it happens. Apart
from this, external conditions which represent the character of socio-historical, cultural,
political and social context also have an influence on how the nature of the education process
is viewed. This factor is analysed in the part called ‘The concepts of the education process’.
Internal conditions of the education process are those characteristic traits of the subject and
object, which they take into the process and which later become the object of their
development. In this respect, the aim is to focus on the teacher's personality, and | will follow
a paradigm change in their acceptance, depending on the concept of teaching. There is more

on this topic in part ‘The teacher’s personality in relation to the concept of teaching’.

How the view on evaluation in the education process changes according to the concepts of

teaching, is what the third chapter, ‘The concepts, features and dimensions of educational
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evaluation’ focuses on. | identify five current concepts of educational evaluation: the
competitive concept of educational evaluation, non-competitive concept of educational
evaluation as well as the co-operative concept of educational evaluation and based on
domestic literature | will discuss the humanistic oriented approach and the evolving concept
of educational evaluation. Furthermore, | will characterize the different functions of
educational evaluation, which emerged gradually as the demand for evaluation grew. | offer
inspiring classification of the evaluation function according to the purpose they serve:
emerging-formative function, a function ensuring feedback, an informing function, a function
ensuring greater efficiency or a differentiating function. By defining the functions of
educational evaluation my intention is to get to the dimensions of educational evaluation
which | consider important because they provide a more plastic picture of the process, means
and methods that can be applied in educational evaluation. From this perspective, | intend to
examine in details the personal and social dimension as well as the didactic and social

dimension of educational evaluation.

The fourth chapter *The types of educational evaluation’ focuses on the pros and cons of
different types of educational evaluation and their impact on the development of students'
personality. | emphasize the fact that different types of evaluations differ from each other not
only by their informational value, but also by the motivational consequences that arise from
the information. In this chapter | intend to introduce the methods and forms of educational
evaluation in relation to the different stages of the evaluation process. In order to make the
evaluation efficient, to fulfil their functions and, last but not least, to make it a means of
shaping the students' personality, it is necessary to stress another aspect and that is the
importance of having clear rules of the evaluation set in advance. This can also help to make
the evaluation more objective. In the third subsection, which is called ‘The micro-level of
educational evaluation’ - the condition of the examined problem, | present several studies on

the evaluation of today's schools and their results in terms of classes and students.

Since educational evaluation is such a broad issue in my publication it was impossible to
examine it from every possible aspect. 1 will be grateful to the readers for their critical

comments and suggestions aimed at improving this work.



1 Control and Evaluation in Teaching - Definition of Terms

Traditional pedagogy is based on the structure of the education process, which
indicates that the student is not a passive object, but an active subject, and that between the

teacher and students a transfer of information (giving - receiving) and feedback takes place.

As reported by I. Turek (1996, 4), "Examining, testing is a process aimed at obtaining
information about what a student knows and does not know and to what extent he knows what
he should”. Examining how the objective of the education process has been achieved, must
be assessed, so in the future, or more precisely on the coming lessons students will be aware
of the degree to which they have acquired knowledge and skills and the teacher, on the other
hand, will see whether the chosen teaching method was the right one. On the basis of the
information he gains, he will have a chance to decide on how to proceed. This activity is
called evaluation. 1. Turek (1996, 4) states that "evaluation is expressing a conclusion, i.e.
evaluating the results of the teaching process". Evaluation is an activity which focuses on
comparing some features of both people and objects with criteria defined in advance.
Evaluation is the most important and most frequent category of pedagogical diagnosis.
Questions related to evaluation are currently one of the most debated topics, both in theory
and practice and also among the general public. Evaluation is crucial in terms of creating the

theory of pedagogical diagnosis, as well as its corresponding practice.

Evaluation is a process which focuses on evaluating a particular activity, phenomenon,
situation, action and behaviour through verbal and nonverbal means. This is a broad area of
short and long-term activities of teachers such as examining, testing, controlling, and
evaluating students. The result of these activities is student evaluation, respectively the
evaluation of a class or groups in various forms. Although in practice the terms evaluation and
classification seem interchangeable, it is important to realize that these terms are not
equivalent, evaluation is a broader term and it includes classification too, which is the result
of the evaluation process. However, classification is not the only result of this process.

How students should be evaluated and marked in the practice of education, so that the practice
and the education process has its meaning and meet the expectations depends on several
criteria; the students” level of theoretical knowledge as well as the working environment
within the practice or the presentation skills of teachers that they need to pass on to students

the theoretical knowledge are all to be taken into consideration. Finally, evaluation in the



practice of education should meet the evolving feature, noting the development of the student,
his motivation since it should help him to focus on his possibilities.
Evaluation in the practice of education has three components:
e (uantitative, which gives information about the number of tasks that students were
able to solve and put into practice,
e (ualitative, the essence of which is a general summary of the students’ ability to solve
a specific task by putting the knowledge that they have obtained into practice,
e value judgment that allows the teacher to see improvement (or worsening) of the

students' knowledge and their practical skills.

Student evaluation in the education process is closely related to diagnosing, that is identifying
and assessing the students' level of knowledge, skills and abilities. Getting to know students
can result in a more positive approach to learning on their part and consequently acquiring

new knowledge.

Since the internal evaluation mechanisms serve as an engine of development in every social
organization and are, therefore, of great importance, it is essential that they are seen in a
mutual complementary relationship with controlling processes. For this reason, this chapter
will take a closer look at the controlling process and evaluation as parts of the management
process, with a particular emphasis on the education process. First, | define the controlling
process in general and then list its tasks and stages. | offer different approaches and
definitions of control. After the general characteristics and conceptual definitions, a closer
look will be taken at the control of the education process, which consists of two
interdependent tasks. The first one is the identification of the results of the education process,
which is a measurement of student performance and the degree up to which the goals of the
education process have been met. The second one is the evaluation of the results of the
education process, which is called student evaluation. | define evaluation in general and
finally some specifics of educational evaluation will be discussed, which- in terms of this
monograph’s structure and content - is of great importance because in the following chapters,

each of them will be discussed separately.

Control and evaluation are closely related, however, they are not the same phenomena.
Control, as part of the management process is defined as a factor of balance between the
desired and the actual state (Horvathova-Szokol, 2013, 8). Control cannot, therefore, be

viewed as a formal function of the management process. In management it has a more



important position, because it is the factor that we use to ensure the quality and development
of schools as a whole. This also applies to the quality of the education process, which in fact
is the crucial process in the whole system of educational management. This is explained by
the fact that by controlling, the results of the education process are being identified and
assessed, what students have learned, mastered in the cognitive, affective and psychomotor
area (Turek 2008, 339).

Control is usually performed in order to assess the level of the followed (controlled)
phenomena, and the aim of the controlling processes is to get a so called verdict from the
evaluation court. The task of control is to identify the actual development of the controlled
object as well as the final status, to identify any possible deviations from the plan and their
causes and to draw conclusions for further decisions. The aim of control is its positive impact
on better results, improvement of processes, development of the organization and the students

themselves too.

In the controlling process there are some phases (Sedlak 1998, 159) that represent the
different stages, respectively activities arranged in a time sequence. The basic controlling
process consists of partial phases or steps:

* drawing up a set of standards that are expressed in money, in natural or quality units, or any
combination thereof; for each form of expression first the indicator is selected and then the
extent is determined.

» measuring the actual performance most of the time takes place in the form of personal
observation;

» evaluating the actual performance by comparing it to the standard. In this case two things
can happen - the performance is either in harmony with the standard or it is not. In case of the
latter the deviation from the standard needs to be identified and after this the performance
standard has to be examined and reassessed and in accordance with the terms readjusted.

« correcting is an important part of the controlling process, which monitors the
implementation of the appropriate corrective measures in the operation.

There are various definitions and understanding of control. The information-based concept of
control proceeds from its cybernetic interpretation which considers it a feedback between the
subject and the object and it begins with ascertaining facts and confronting the anticipated
situation (goals, objectives) and ends with identifying the deviation and providing the
necessary information. The regulatory concept of control is a wider notion than the

information concept since it expects cooperation in order to remove unwanted drifts. The
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repressive concept considers control a factor that reveals the shortcomings and violations
which need to be punished and repression needs to be carried out. The institutional concept
considers control a specialized activity of individual control bodies that have no direct
responsibility for leadership and it claims that only managers have the possibility to remedy.
The democratic concept of control is based on minimizing external direction and control,
strengthening internal control, self-control, on the relations of cooperation and the efficiency
of the subject and object as well as the connectivity of the internal and external control
systems (Horvathova-Szokal, 2013, 11).

The control of the education process consists of two interdependent tasks (Turek 2008,
339). The first is to identify the results of the education process, which is the measurement of
student performance and the degree up to which the goals of the teaching process have been
met. The second is to evaluate the results of the education process that we call student

evaluation.

Overall, evaluation means identifying, comparing, assessing the values of a
phenomenon of the objective reality on the basis of its characteristics according to predefined
standards, indicators or criteria (Horvathova- Sz6kol, 2013, 11). In addition to this, Kolar and
Sikulova (2009, 11) say that evaluation is an appraisal of a phenomenon on the basis of the
profound knowledge that has been obtained from it, on the basis of any analysis of this

phenomenon and understanding how this particular phenomenon in certain situations works.

Evaluation is seen as an organic part of every human action, together with the
decision-making process. Life is about constant decision-making whether it is a completely
trivial thing or important situation. Every decision contains the processes of evaluation too -
evaluating the abilities, situations, phenomenon and specific conditions. We make a final
decision based on value judgment, analysis and the hierarchy of the acquired and declared
values (Kolar-Sikulova 2009, 13). Thus, evaluation is an organic part of any purposeful
human activity. Educational work can be considered such an activity, since its goal is an
intentional, purposeful influence and personality development of a human being "however,
the fact that the necessary knowledge and skills are the result and the process of coping with
the knowledge and skills is the means of general and specific personality development of all
students, needs to be pointed out.” (Horvathova- Sz6kol, 2013, 14). Evaluation is, therefore,
an organic part of the education process, when not only the results achieved (compared with

targets) are evaluated, but also the very process through which the goals and results have been
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achieved. The main participants of the education process, the teacher and the students, are

also part of these evaluation processes.

1.1 Specifics of educational evaluation

Ralph W. Tyler (1902-1994) was among the first ones to emphasize the importance
and significance of evaluation in education. He assumed (according to Golnhofer 2003) that
evaluation provides information about the level and degree up to which the objectives set in
advance have been achieved. He constructed the evaluation model, which is dominated by
three elements and their relations: goals which are the results manifested in the acquired
knowledge, skills, habits, attitudes expected from students, students” experience and the very
assessment which is to reveal whether the set objectives have been achieved or not. In this
three-component model, Tyler credited the category of objectives with great importance. He
claimed that the objectives need to be set in such a way that they contain clear criteria for
student performance, respectively the necessary means and processes to perform. He

emphasized that evaluation covers the whole education process.

Under the influence of theory systems and cybernetics, Tyler’'s model was enriched
with new understanding, especially the search for the connection between the objectives,
processes and accomplishment. The clarification of feedback as a principle of binding and
regulation had an extremely positive impact on improving the process of innovation and
increasing quality (Horvathova-Manniova 2008, 36-37). From a didactic and an educational
point of view it presupposes the existence of such practices that make better use of evaluation
to optimize the process of teaching. In this sense, evaluation is not only a part of the education

process, but it is considered the system-creating-element of the overall school management.

Evaluation in education certainly includes student performance or the level of the
achievement of certain competencies. This understanding is reflected in the definition of
educational evaluation that Petlak (2004, 96) define as a systematic process that leads to
determine the quality and performance shown by the students, groups of students or
educational programs. Although it may seem that this understanding is too narrow and reveals
specifics on the level of individuals, classes or schools at the most, it is beneficial in that it is a
concrete effort to highlight the trend aiming at increasing the quality of the education process.
And it is not a matter of just one institution, but the whole system, even the whole society. In

12



general, evaluation distinguishes three levels - macro, meso and micro level. On macro level
the focus is on evaluating the results of the entire education system, often for international
comparison. Most of the time it is carried out by an external (research) organization.

Meso level aims at evaluating the results of the education process. It is mostly
observed within the school and is initiated by the director or sometimes an external
organization. On micro level the education process and its outcomes are analysed in terms of
the students themselves or classes. It is carried out by the teacher. As we could see the subject
of evaluation varies according to the level of evaluation. In the coming part my priority will

be to focus on the issues of micro level evaluation processes.

Evaluation is of great significance in human life, so it is important to master it.
Learning to evaluate means "to give students the opportunity and create the conditions in the
education process to be able to take part in the evaluation activities that would enable them to
gain the skills and criteria necessary for self-knowledge and self-assessment as well as the
understanding and evaluation of others" (Kolar-Sikulova 2009, 14). In this context it is
possible to perceive personality development as one of the principal functions of school,
which is achieved by focusing on activities that aim at developing the personality in terms of
positive self-creation, self-awareness, and self-respect. The condition for all this is a
functioning and developed self-evaluating ability.

Kosova (1998) understands evaluation as a process where students can be compared:
*with the objective norm through the educational standards that have a specifically defined
objective - standards, core curriculum and criteria for their evaluation.
» with an object, when the teacher more or less deliberately compares student performances,
« with a subjective standard, more precisely a measuring tool selected or respectively
constructed by the teacher which depends on how demanding he is.
e with themselves, when the teacher considers the basis of evaluation the very level of

students” development.

It is the last one of the above mentioned aspects that relies to the greatest extent on the
potential of self-evaluation, the importance of which lies in the fact that students realize the
importance and meaning of what and why to learn, the sense of exploring their possibilities
and abilities, they develop a sense of determining the real objectives as well as an ability to

recognize their hidden potentials and resources, the need for self-reflection on their own
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activities. It is the teacher’s responsibility to put this process in motion for the students and
foster it. It will only be efficient if the teacher together with the students work on it on every

lesson.

Evaluation in teaching is a very complicated, complex work of the teacher and students, and it

has its own specifics. What makes evaluation so specific is listed below:

- the environment in which it is performed and by this | mean the wider social, socio-cultural
conditions in which teaching takes place and on which the understanding of the nature of the

education process is based,

- the personality of the teacher and not only his concept of teaching (which largely influences
the way a teacher teaches or organizes the teaching process) and its impact on student

achievement,

- the tasks that evaluation performs in the education process and also the dimensions of

educational evaluation,

- the methods and forms of evaluation which are applied according to the particular stage of

the evaluation process,

-having procedures and criteria for evaluation, educational standards that define what a
student has to know, therefore imply what is to be evaluated - leads to identifying the level of

knowledge, abilities, skill and attitudes that have been achieved.

In connection with student evaluation in the education process, it is necessary to point
out educational diagnostics as a branch of science that deals with the issues of diagnosis in the
educational environment, defines the subject, strategies, procedures and methods of diagnosis
(e.g. structured and unstructured observation, interviewing, written or oral tests, questions in
the test, questionnaires, etc.). Educational diagnosis takes place in schools or other
educational institutions, but also in the family environment. Diagnosis can thus be defined as
a set of activities that take place during diagnosing, starting with the intent to diagnose until
conclusion is expressed. Educational diagnosis is extended to the student's family
environment, within which are identified and assessed the conditions for the student’s
education, household items, parental care and other socio - family conditions that
individually and in context as well affect the student’s learning and his interest in it.

Educational diagnosis helps the teacher to get a faster and deeper insight about his student, his
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knowledge capacity, what is encouraging and what is discouraging for him in terms of
learning and testing. Diagnosing is a process planned and it provides the teacher with a kind
of feedback on himself, the kind of teacher he is and the possibilities that he has in order to
improve his teaching skills. The diagnostic information therefore benefits not only students
but teachers as well. On the one hand, by diagnosing and the results obtained from it, the
teacher informs students about the progress they have made, through which they learn some
information about themselves and also they find out whether the teacher is happy with them.
This diagnosis serves as an incentive for students. On the other hand, based on the diagnosis
the teacher can plan the practical training so as to best suit the students and possibly even
improve it, in order to provide students with information in the most efficient way. Based on
the knowledge gained from the diagnosis, the teacher is able to choose an appropriate and

correct form of evaluation in terms of practical education.

In the following sections of the monograph | will analyze each of the above mentioned
aspects of educational evaluation separately. However, | will not lose sight of the fact that

educational evaluation is also affected by other characteristics, in particular by:

- a systematic approach, which lies in the fact that the teacher spends time preparing for it,

organizes and carries it out regularly and the results are compared with the chosen standards,

- focusing on the goal when the teacher sets the aim of the evaluation in advance (it is
possible to evaluate the cognitive qualities of students, the affective qualities, the social
relationships between students and teachers, and by this | do not mean only the outputs, thus
student performance, but the quality of the education process, which requires permanent

feedback from the teacher and reflection on the process of student learning activities),

- the teacher’s opportunity and ability to perceive the results of evaluation as a means of self-

reflection on his own teaching activity (its quality).
Summary

In the first chapter, which is called ‘Control and Evaluation in Teaching - Definition of
Terms’, my intention was to provide a definition of the controlling process in general,
particularly in terms of school management. Control in this sense acts as a factor in the
balance between the desired and actual status. | defined the tasks and stages of the controlling
process in general, and offered various concepts and definitions of control. The core

processes, however, that take place in the school are the education processes which |
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characterized. The control of the education process consists of two interconnected and
dependent tasks. The first is the identification of the results of education process, which is a
measurement of student performance, the level of the achieved objectives. The second is the
evaluation of the results of the education process, which is called student evaluation. The
education process control consists of two interdependent tasks. The first is the identification
of the results of the education process, which is the measurement of the student performance
and the degree up to which the goals have been met. The second is the evaluation of the

results, which is called student evaluation.

| distinguished three levels of evaluation: macro, meso and micro level. On macro level the
focus is on evaluating the results of the entire education system, often for international

comparison. Most of the time it is carried out by an external (research) organization.

Meso level aims at evaluating the results of the education process. It is mostly observed
within the school and is initiated by the director or sometimes an external organization. On
micro level the education process and its outcomes are analysed in terms of the students
themselves or classes. It is carried out by the teacher. | defined evaluation and also listed the
specifics of educational evaluation. What makes evaluation specific is the environment, the
personality of the teacher, the tasks that evaluation plays in the education process and also the
dimensions of educational evaluation, the methods and forms which are applied according to
the particular stage of the evaluation process as well as the rules and criteria for evaluation,
the educational standards that define what a student has to know, therefore imply what is to be
evaluated - leads to identifying the level of knowledge, abilities, skills and attitudes that have
been achieved.

Defining the specifics of educational evaluation in terms of structure and content is the key
moment of the monograph. The upcoming chapters of the monograph focus on the above-

defined specifics of educational evaluation.
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2 The qualitative transformation of understanding the essence of the education process
and learning

Educational evaluation is carried out mainly within the education process, so in the
second chapter | will offer a deeper look into this process. In accordance with Manniova
(2008, 10) I intend to point out that the education process is an intentionally controlled,
systematic and organized process between the teacher and the learners in the social
environment of the school, where a sequence of cognitive, learning-oriented operations and
non-cognitive actions take place. They all aim at the social and personal education in real or
simulated situations. The education process, its character and course, are also affected by the
conditions in which it takes place. The conditions can be divided into external and internal
conditions and this chapter of the monograph focuses on this topic. External conditions
include not only the nature of socio-historical, cultural, political and social context, which
have a great influence on how the education process is perceived, but also the effect of society
on the student and teaching, the impact of mass media, the increasing living standards of
families (Petlak 1997 60), school equipment, the activities of the school management, parental
and other public inputs (Kolar-Valisova 2009, 7). The internal conditions of the education
process are those personality traits of the subject and object of the process that they have
when entering the education process and which later become the focus of their development.
Therefore, according to Kolar and Valisova (2009: 7) it is also necessary to take into account
the personalities of the two main factors - motivation, characteristic features, intelligence,

moral qualities, the interests of teachers and students.

Petlak E. (2004, 24) assumes that "didactics is the science of the education process in
its focus." About the education process we can say that it is a highly complex and demanding
process between students and teachers. Didactics as the most sophisticated pedagogical
discipline in the context of the education process deals mainly with the education process

itself. The education process is the process of acquiring new knowledge, skills and habits.

17



The concept of the education process can be defined as a planned, purposeful and
deliberate action carried out by the teacher and it is aimed at the student so that he is
systematically educated. The object of education and training (student) is also the subject of
the teaching process, because in addition to acquiring new knowledge, capabilities, skills and
developing some habits and cognitive processes that shape his personality, he influences the

teacher's activities.

Apart from obtaining and acquiring knowledge among the tasks of the education
process its educational role, formative, propedeutic and developing roles have to be
mentioned too. As aptly stated by Petlak E. (2004, 67), "according to the recent perception of
the education process it is not only about teachers transmitting knowledge to students but also
about teachers using the so-called drivers of the education process. By this | mean a conflict
between the cognitive and practical tasks on the one hand and the actual level of knowledge,
competences, skills and mental attitude of students on the other hand. The essence of this
motive power is the contradiction between the two sides of the same process (tasks, questions,
exercises etc. on the one hand, finding answers, solutions etc., on the other). "The dducation
process is therefore a multilateral process with the objective of, as aptly stated by Petlak E.

(2004, 65), "gaining new knowledge, competences, skills and habits."

Of course, the degree and intensity of the education process depends on various
factors, one of which is the age group of students. As far as the first level of primary
education is concerned, the emphasis should be laid on perception, memorising and
mechanical learning. However, teachers on the secondary level of primary education should
focus on logical learning, developing the students” logical learning. As part of the education

process, mental awareness of students needs to be taken into account too.

The education process, as every purposeful human activity is subject to several laws. These

are mainly the following ones:

The law of motivation - which is aimed at evoking a positive attitude in students
towards learning in order to raise their interest in it. The actual motivation is divided into

intrinsic and extrinsic motivation. Intrinsic motivation is an awareness of the need to learn and

it comes from the student himself. Extrinsic motivation comes from the teacher and through

the use of his interests and other relevant factors it is heading to initiate students to learn.
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The law of reciprocal information - claims that students need to be informed about the
results of their activities as often as possible in the education process. Horvathova and Székal
(2013, 24) explains that "a systematic informing of students of their performance, accuracy or

inaccuracy when solving tasks or exercise, etc." is required.

Transfer Act - means the possibility of students in the education process to use all the

knowledge and information at their disposal.

The law of revision - indicates the need for constant revision of topics which have
already been covered and the need to teach students how to apply the knowledge and skills

that they have already mastered in practice correctly.

Education processes can be understood in various senses. If it is a process which
focuses on teaching a specific topic from a specific area of a particular school subject, we talk
about a lesson. The education process can, however, be a termly curriculum too, which

students should acquire.

Following the above-mentioned facts, the education process is divided into several phases

which may individually vary depending on the length and type of the process.
The education process is made up of the following phases:

motivation phase or student preparation for mastering a particular topic. During this phase

the teacher should stimulate students” interest in the topic that they are going to study;

developmental phase or the phase when students get familiar with a new topic. In this phase,

the teacher tries to ensure that students learn what is expected from them,
fixation phase, or primary revision which is aimed at consolidating students” knowledge,

diagnostic phase of students” knowledge, competence, skills and habits. At this stage, the
teacher needs to identify the degree up to which the students have mastered the topic. Early
recognition of the fact that students are not sufficiently familiar with the topic is of great
importance in the education process, because if it is necessary, the teacher can explain

everything that students feel uncertain about one more time.

application phase or the use of knowledge, competences and skills. Students get a chance to

apply the knowledge that they have acquired respectively should have acquired to practice.
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In relation to the education process it is necessary to include that part too, in which the teacher
focuses on evaluating and grading the students. This is the phase when the teacher has the
possibility to identify what the students have managed to master from the topic that was
covered and also parts of the topic that students are still uncertain about, that requires further
explanation. Thus, an important tool for every teacher can be a detailed analysis of the lesson

in which student evaluation and subsequent grading plays a significant role.

So, after checking the number of students present on the lesson and identifying the
reason why the missing students are absent, it is appropriate to carry out standard, individual
examination from the previous topic right at the beginning of the lesson; it is recommended to
keep to this procedure rather than have it unexpectedly. The number of examined students
should be indefinite; the teacher should try to provoke a discussion among students. At the
beginning of the teaching process (lesson) the teacher also could check by asking some not
too complicated, simple questions whether the students know something about the new topic
or have some experience with it (for example in case of practice). At the end of the lesson it is
recommended to revise; by asking questions the teacher finds out whether the students have
understood the new topic.

The teaching process may in its simplest, mechanical sense, be perceived as the
operation of two basic components: the control component, which is represented mainly by
the teacher and teaching resources, and the controlled component, which is represented by
the students. In this sense the education process can be more simply understood as a
controlled process that consists of two phases. One of them is to provide new knowledge; the
other is to control the quantity and quality of the acquired knowledge and skills (Chraska
1998). The two phases constitute a coherent entity. For the optimal functioning of the
education process it is therefore essential that the two phases are complementary and mutually
interlinked. Affiliation is realized through communication between the teacher and students. It
consists of three information channels which carry the curriculum, instructions, guidelines,
etc., and also feedback on how much knowledge the students have acquired from the
curriculum and information about the teacher’s reactions to student performance (evaluation,

correcting mistakes and so on).

According to Cangelossi (1994, 22), the education process is carried out through the
following six phases: identifying students” needs, setting teaching goals, selecting learning
activities, preparing for the teaching activity, supervising and organising the learning
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activities of students and assessing the degree of achieving teaching goals. As the author later
explains elsewhere (Cangelossi 1994, 109), by the sixth step in the education process he
means the evaluation of students' progress. Such an evaluation, however, is considered rather
short, especially if it is carried out as the last, final phase of the education process. Such an
assessment may be useful for evaluating the learning outcomes; however, the importance of
evaluating the process is not realized in the model. On the contrary, Kolar and Valisova
(2009, 49) emphasize its importance. They call it the content analysis of performance.
Content analysis of performance means that "the teacher alone or together with the student
informs him about what he has mastered, learned with how much effort respectively whose

help was necessary."

The very purpose of such evaluation is to also evaluate whether the working procedure
itself was correct and to inform students about the errors that they made, suggest correction
and eventually re-evaluate the procedure and the learnin