Sociology of Edtioa (PDE 109)

UNIT ONE: INTRODUCTION TO SOCIOLOGY OF
EDUCATION

INTRODUCTION

In this unit, we shall discuss the relationshipwestn sociology and education and hence
sociology of education. We shall also discussuthigue ways in which sociology attempts

to solve human problems called sociological perspec The types and use of each type of
perspective in solving educational problems waloabe discussed.

OBJECTIVES:
At the end of this unit, you should be able to:
define sociology;

2. explain the term “Sociology of education”;
3. explain sociological perspective and give threesypf it;
4, describe the consensus perspective and its uskigagon.

SOCIOLOGY AND SOCIOLOGY OF EDUCATION

Sociology primarily concerns itself with social agbnships. A network of social
relationships is called the society. The socistyhie sole concern of sociology. Though,
there are other aspects of the social sciencddbases on some other aspects of the society,
the central concern of sociology is the socialtr@fships of mankind. Sociology also uses
scientific method in its study. Science is an awglated body of systemised knowledge and
widely accepted processes dedicated to the disgosegeneralizations and theories for
refining and building on the existing knowledgeheTscientific method which is universal
(though now objected to by some scientists) cosistdt formulating a problem to be
investigated, formulating some hypotheses and adimdpa research which must be public,
systematic and replicable.

Sociology is therefore a scientific study of hunteiaviour in groups, having for its aim the
discovery of regularities and order in such behaviand expressing these discoveries as
theoretical propositions or generalisations thascdbe a wide variety of patterns of
behaviour.

Members of a group interact with one another at itidtvidual level. The patterns of

behaviour are the sum of the activities of one memmin another in the group. Thus,
sociology is also seen as the study of the forma#ind transformation of groups and the
relationship of groups and group members with onetheer, noting that where there are
groups there are tendencies for participation, sioineand conflict.

Sociology also involves the study of human groups laow they operate through established
institutions and institutionalised patterns of babars which are more or less adapted to the
specific functions of society assigned to eachiturtsin.
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What is Education?

To the sociologist, education takes place in thaesp and is a social thing. Durkheinn
(1950) argued that:

“It is society as a whole and each particular sdamilieu that determine the
ideal that education realizes. Society can surenly if there exists among its
members a sufficient degree of homogeneity; edutagierpetuates and
reinforces this homogeneity by fixing in the cHitdm the beginning, the
essential similarities that collective life demand8ut on the other hand,
without a certain diversity all cooperation woule bimpossible; education
assumes the persistence of this necessary divéngibeing itself diversified
and specialized”

Durkheinn thus sees education as a means of orggie individual self and the social self,
the | and the We into a disciplined, stable andmmegul unity. The internalization of values
and discipline represents the child’s initiatiortoirthe society. This is why it is very
important to study and analyse education usingoagical approaches.

Swift (1969) noted that:

1. everything which comprises the way of life afaciety or group of people is learned.
Nothing of it is biologically inherited.
2. the human infant is incredibly receptive to exgrece. That is, he is capable of

developing a wide range of beliefs about the warlslind him, skills in manipulating
it and values as to how he should manipulate it.

3. the infant is totally dependent from birth awd & very long period thereafter upon
other people i.e. he is incapable of developing dupersonality without a very great
deal of accidental or intended help from other peop

He therefore, defined education dke' process by which the individual acquires thenyna
physical, moral social capacities demanded of hyrthe group into which he is born and
within which he must functigh This process has been described by sociologists
Socialization Education has a broader meaning than socializatlt is all that goes on in
the society which involves teaching and learningtlibr intended or unintended to make the
child a functional member of that society.

The role of sociology in education is to establish sociological standpoint and show its
appreciation to education. Manheinn (1940) stéiatt

“Sociologists do not regard education solely as eams of realizing abstract
ideals of culture, such as humanism or technicaksyization, but as part of
the process of influencing men and women. Edutatm only be understood
when we know for what society and for what soc@ifon the pupils are
being educated.”
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Education does not operate in a vacuum. To habetter society, we should analyse the
society to show its strengths and weakness and thiareducational programmes to these
effects.

The educational system of many countries must aetiee philosophy of that society. It
should be based on the needs, demands and aspratiothe society for it to function
properly. It should be related to the level oftartd, industrial development, rate of
urbanization, political organization, religiousrohte, family structures, and stratification. It
should not only fulfil the individual’s and sociétyneeds but their future aspirations.

SOCIOLOGY OF EDUCATION

Briefly, sociology of education is defined as adstwf the relations between education and
society. Itis an analysis of the sociologicalgasses involved in an educational institution.

To Ottaway (1962), it is a social study and in @ods its method is scientific, it is a branch
of social science. It is concerned with educatiamas, methods, institutions, administration
and curricula in relation to the economic, politicaligious, social and cultural forces of the
society in which they function.

As far as the education of the individual is coneel; sociology of education focuses on the
influence of social life and social relationships the development of personality,. Thus,
sociology of education emphasises sociological @spef educational phenomena and
institutions. The problems encountered are regbadeessentially problems of sociology and
not problems of educational practice.

This view of sociology of education is differenbiin the concept ofducational sociology
which is seen as the application of general priesipand findings of sociology to the
administration and/or processes of education. @poach attempts to apply principles of
sociology to the institutions of education as aasefe societal unit. The problems of
educational sociology are derived from the fiele&tdiication.

The content of the sociology of education therefiaduded such general concepts as the
society itself, accommodation, assimilation, cwtdag, sub culture, status etc. Such other
considerations as the effect of the polity and eocon on education, the social forces and
determinants that effect educational and cultuhalinge; the social institutions involved in
the educational process — the family, the schodl the church; various problems of role
structure and role analysis in relation to theltetaial system and the micro-society of the
school; the school viewed as a formal organisatiomplving such problems as authority,
selection, the organization of learning and stregmthe relationship between social class,
culture and language, and between education andupation; and problems of
democratization and elitism, all fall within therpiew of sociology of education.

In doing the above, the sociologists often employ ane of Historical correlational or the
functionalist approaches. These are demonstratelei particular perspective used for the
study of a given problem.
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ACTIVITY 1

1. Discuss the importance of sociology to etlana

2. Explain what education is and show its reteghip to sociology.
3. Explain what sociology of education is aistidguish it from educational sociology.

SOCIOLOGICAL PERSPECTIVES OF EDUCATION

From the days of the founding fathers of sociolaych as Aguste Comte and Emile
Durkheim in France, or Karl Marx, Max Weber and @e8immel in Germany, sociologists
have struggled with the question of interpretingialdife and social phenomena. There is no
avoiding the fact that in the years since Durkhpimblished his “The Rules of Sociological
Method (1895/1964), commitment to the developmérstogiological theories of society has
become a new scholartic orthodoxy. On the one hiduede are thinkers such as Parsons and
Merton, who with Durkheim assert the primacy ofisgcover the individual. They stress the
paramount necessity of external constraint for lsottietal and individual well being hence,
the notion of a social system which, though credigdpeople, nonetheless, enjoys an
independent and external existence while at theesame acting as a constraining and
conditioning influence upon individuals (Dawe, 19K{eighan, 1986).

On the opposite side, and at every level in conflith the system theorists, thinkers like

Max Weber, Mead, Cooley and Blumer reject the motb a social system or the view that

human action is a response to that system. Thenk&gn of the action theorists is that of

“autonomous man” who is able “to realise his fudtgntial and to create a truly human social
order only when freed from external constraint” \{{2a 1970). These latter thinkers have
tended to emphasize the ability of individuals teate meanings, constitute social situations
and, in effect, control the social and natural Ww@WMeighan, 1986).

In the middle, stood thinkers like Karl Marx, Siminad Dahrendorf who combined the

study of social structures and institutions andicai theory. Considered also as system
theorists because of a number of other charadtejigshey have in common with the earlier
system theorists such as their acceptance of thiennof society as a social system and
human behaviour as being shaped by that system, afee still seen by many as having
provided an alternative critical approach which,tle main, challenges the conservative
notion of social order and control of the earliecial theorists. Hence, the use of the term
“conflict” perspective to distinguish the critical theory thfese latter thinkers from the

“consensustheory of the earlier thinkers.

Unlike the Durkheimian view, which stresses themagy of society over the individual,
conflict theorists view social order as being acaé “through a continual process of
disputed interaction between men, of sectionalggies and of the imposition of order by
those who win power” (Meighan, 1986, p.261).

These sociological perspectives persist today. Hifésct not only the sociological scholar
seeking to preserve viewpoints, which radically ssape him from his colleagues, but
virtually every student of sociology as well. Sdogical researches are approached from
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different theoretical perspectives ranging from uatural functionalism, marxism,
interactionism to feminism each affecting not othg way the researcher seeks to explain
what constitutes the problem under study, whichcedly separates him or her from the
others, but also the recommendations that he omstkes for redress.

The three main sociological perspectives which eresented by the three groups of
theorists enumerated above namely, consensusnaatid conflict perspectives would be

examined in order to see what it is about thesekagcal theories that has made them so
different from each other. In doing so, we musbadlsok at the meaning and scope of
sociological theory. We must clarify what is a sbogical perspective and the assumptions
upon which a given perspective bases its analysisir#erpretation of social life. From that

point we must further ask what conclusions aboet mlature of sociological perspective

follow from our definition, and how the differentegspectives enumerated above can
intersect with the study of education.

WHAT IS A PERSPECTIVE?

Much of the material presented so far has beeneroad with how some early thinkers
viewed society and social life. We have seen thatihterpretation adopted by the three
groups of thinkers identified differed fundamentalk a result of the different views they had
of man, of society and of the interaction betwedsm tiwo. The position that each group of
thinkers adopted from which they viewed societyedeined how they interpreted it and
what they regarded as the most important aspecsaidl life. This position from which the

thinkers approached the study of social life is twb&alledperspective

And as rightly pointed out by Meighan (1986), naistogist would approach the study of
social life without making a choice from the podlperspectives available. Nor would the
information drawn from such a study be of use topbe in their daily lives unless both the
perspective from which the study is approached twedways in which that perspective
differs from others are known.

A perspective can thus be defined, as Meighan (1886 as “a frame of reference, a series
of working rules by which a person is able to maense of complex and puzzling

phenomena (p.227). As Meighan further explicated, the sociologist, the phenomenon
referred to in this definition is social life, amdtaking a particular position towards its study,
he or she makes a set of assumptions upon whidisésraan be based and which, typically
include ideas about the nature of human beingsoaiety and of the interaction between the
individual and society.

SOCIOLOGICAL PERSPECTIVES AND EDUCATIONAL ISSUES

You may be tempted to ask: do sociological perspestreally have any relevance to the
study of education? Does a study of these persscteally have any impact on the “real
world” of education — on classrooms, pupils, teash@nd school organization? It is not
difficult to show some evidence of such relevanod anpact. Consider, for example, the
controversy concerning gender inequality in edocatHow can we best explain and react to
the relative under representation of girls and gowomen at all levels of schooling in
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certain sections of the country? Or their relatie@vy under representation in the physical
sciences and science and technology related profsss

The consensus theorists would see nothing wrorthign They would, in fact, accept the
reproduction of gender inequality in education a®ig since it reflects the existing social
inequities that characterise the larger societyeyTWiew the school as a neutral institution
that provides equal opportunities while the all@mraprocess is seen as resting on the basis of
talent and universalistic criteria. Conflict thists, on the other hand, would immediately see
the educational system as being dysfunctional lsscaupermits one group (the male) to
dominate at the expense of another (the femal#)ereducational scene and would strive to
change the status quo.

It is obvious therefore, that the extent to whidgher of these two perspectives is perceived
as the most appropriate theoretical framework fgan@ning the problem of gender
inequality would determine both what is perceivedbe problematic about the topic for
investigation and the kind of explanation, whichuldbemerge from such investigations.

All these issues, as we have shown in our earliscudsion, can be and indeed, are
interpreted in different ways by different peoglepending on one’s theoretical inclination.

We have seen that the way these issues and viewssad by the system theorists differed
sharply at the point of presuppositions from they\ilee same issues are employed in the
hands of an action theorist. Similarly, we havenst#®t even among system theorists the
consensus theorists differed sharply in their m#hagical persuasions from the conflict

theorists even though they are grouped togethegrnuheé same generic umbrella of system or
structural theorists. What is of importance at thiage is to note that the choice of a
perspective by a working sociologist would natyashape his perception of both what

constitute a problem and his approach to its swiuti

Our point of departure is an examination of theuretand distinctive features of the various
schools of thought that are grouped under eachetliree theoretical categories described
above. But first, let us summarise the issues we déscussed so far.

From the foregoing, the following can be noted:

o We began by looking at three ways in which socimalgtheorists have viewed and
interpreted social life: two are somewhat extreara the third represents a middle
path. The first extreme we have looked at is thfathe “consensus” system or
structural theorists represented by Durkheim, Raasa Merton who as Ritzer (1996)
pointed out, focus on the invisible larger struetuof society which they perceive as
determinants of the actions of people and the gpeie a whole. Under this theory,
shared norms and values are fundamental to scmnetyto the maintenance of social
order; social change occurs only in a slow andrydeanner.

o The second extreme views society and social lifpurely human or social action
terms; that is as no more than the creation ofmimbers, the product of their
construction of meaning, and of the action andtieiahips through which they
attempt to impose that meaning on their histosgaiation (Dawe,1970).
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With such a view, the issue that is important i$ 80 much the instances of an
individual’'s compliance to large structures of sbgiwhich act upon him, but his

genuine creative ability to build such structured ascribe meaning and significance
to them (Meighan, 1986).

The third category represents a middle path grdupemrists such as Marx, Simmel
and Dahrendorf, who although adopted a structysptaach to the study of social
life, nonetheless, rejected the methodological yss®ns of the consensus theorists.
They reject the notion of value consensus in spcatd stress the existence of
fundamental differences of interest between sagialips resulting in conflict being a
common and persistent feature of society (Haralan&sblolborn, 2000).

We then went on to define what a perspective is #med assumptions that are
associated with choice of any given perspectiveaatheoretical framework for
analysing and interpreting social life. Attempt feso been made in this section to
illustrate the relevance of sociological perspexgito the study of education. The
guestion, as we have seen, is not whether the getig@s are relevant and applicable
to the study of education, but how. The conclussodlear: Sociological perspectives
are relevant and applicable to the study of edacabut the assumptions which guide
our choice will vitally affect the outcomes of aypplication of them.

ACTIVITY

As a recapitulation of the points so far coveratsveer the following questions in the
spaces provided:

1.
2.

What is a perspective?

Which of the three categories of sociologicakpectives described in this
section, in your view can best explain the exisstrgggle by women for equality
and empowerment in our society? Jot down the kfrgliestions you would be
raising in trying to answer this question in thas@provided below.

THE CONSENSUS PERSPECTIVE: FUNCTIONALISM

The main sociological perspective under the consensodel is Functionalism, which views
society as a system. That is, as made up of & sgeaconnected parts which together form a
whole. In the functionalists’ view, the basic uaftanalysis is society and the various parts
that make up the society are understood mainlheims of their relationship to the whole
(Haralambos & Holborn, 2000). The early sociolagigewed society as an organism such as
the human body, which is made up of several impbrfzarts that work harmoniously
together towards the survival and maintenance @fotiganism. Hence, an understanding of
any part of the society would require an analy$ighat part’s relationship to other parts and
most importantly, its contribution to the mainteoarof society.
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In furtherance of this analogy, the functionaliatgued that, just as the human body (to
which it is likened) has certain basic needs thastnbe satisfied if it is to survive, society,
too has its own basic needs that must be met ig tb continue to exist. Within such
understanding, social institutions such as the lfgmieligion, polity, education and the
economy are regarded as indispensable parts gbttial system rather than as isolated units.
In particular, they are understood in light of ttentributions they make to the system as a
whole (Haralambos & Holborn, 2000).

Functional Prerequisites

These basic needs or necessary conditions of egestare generally referred to in
sociological literature as the functional preregas of society. Various approaches have
been used to identify what these functional premetps of society are that cut across all
societies. Davis and Moore (1967), for exampleuadgthat all societies have some form or
other of social stratification, while Mardock (1949) claimed that thamily is found in
every society. From these conclusions it is assuthatexisting institutional arrangements
such as social stratification and the family mestds that are common to all societies. The
functional prerequisites that are associated vghuniversal presence of these two aspects of
our existence are (i) the need to device a mecimafas ensuring that social positions are
adequately and appropriately filled by motivatedspas; and (ii) the need to device a
mechanism for the reproduction and socialisatione members of society for its renewal
and continuity (Haralambos and Holborn, 2000).

A second type of approach to the identificatioriusfctional prerequisites revolves around an
analysis of factors that threaten the continuedsterce of society such as apathy,
assimilation, extinction of members or what Horb(iE351) described as “war of all against
all’. Levy (1952) argued in this regard, that fos@ciety to survive, it must device means of
preventing these events from occurring such as sdesy of social reproduction, role
differentiation and role assignment, as well asystem of goals and rewards to motivate
members of society to want to perform their asgigiasks and responsibilities. These means
of securing the continued existence of society #gwues constitute some of the basic
requirements that need to be met.

A third type of approach is also utilised for tliemtification of these prerequisites. Here the
issue of deduction from an abstract model of th@as®ystem becomes more relevant and
the functional prerequisites are more largely irfdrthan identified. For example, once it is
assumed that society is a system, and then itwsllthat the basic requirements for its
survival would include, among other things, a miamm level of integration between its
constituent parts as well as, some degree of metalpatibility of the parts (Haralambos
and Holborn, 2000).

In such an approach, religion is perceived to leewital part of society, which meets the
functional needs of social integration and cohegsimough the inculcation of the social
norms and values of society among its members.
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The Concept of Function

The term “function” in Functionalist analysis redeto the contribution of the part to the

whole. That is, the significant role played by aegi part of the social system. Hence, the
function of the family can be said to be that ofumng the continued existence of society
through reproductive renewal and socialisation effrmembers, while that of religion is to

integrate the social system through the inculcatiobcommon values.

To the extent that these social institutions penfdheir roles adequately, they remain
functional. However, any detraction from their exjeel roles of maintaining the society in a
cohesive and harmonious state would render thelfamiytsonal.

Presuppositions and Assumptions

Talcott Parsons (1955) cites seven assumptiongtvatrn structural functionalism:

i. “Systems have the property of order and inteedejence of parts;

il. Systems tend towards self-maintaining ordera@uilibrium;

iii. The system may be static or involved in anesed process of change;

iv. The nature of one part of the system has amahpn the form that the other parts can
take;

V. Systems maintain boundaries with their environtsie

Vi. Allocation and integration are two fundamerpgabcesses necessary for a given state

of equilibrium of a system; and

Vil Systems tend toward self-maintenance involving maintenance of boundaries and
of the relationships of parts to the whole, contblenvironmental variations, and
control of tendencies to change the system frorhiwit(Parsons cited in Ritzer, 1996
P. 240).

Value Consensus

Functionalist analysis has mainly concerned itgeth the central question of how social
system is maintained. This focus has narrowed diwvrfunctionalist’'s search for an answer
to value consensus — a collective conscience dorgisf common values, norms, beliefs and
sentiments without which social solidarity and csibe would be impossible.

Value consensus thus forms the fundamental integratinciple that binds the various parts
of society together. If members share and remamnaitted to the same norms and values,
social order will be maintained. Differences ofeirsts are regarded as of minor and
secondary importance compared to those that alipgrehare in common.

Functionalism and the Study of Education

At this stage it will be useful to relate the fupailist analysis to the study of education. In
his work Meighan (1986) gives us a hint of whatdiimnalist analysis of education might
look like and a fuller expression of the implicaisoof viewing education by examining the
relationship between the structures of societyidBtsthe functionalist approach is a concern
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for maintenance, legitimation, transmission andrmalisation of the “collective conscience”
that, in the functionalist’'s view is so centralttee society’s integration and survival. The
system of education is seen as a means of perpegfuatd reinforcing the much-desired
societal homogeneity by inculcating in the childnh the beginning, the essential similarities
that collective life demands (Durkheim, 1956). Thilre object of education is to legitimise
rather than challenge the status quo of the egistitial arrangements in a given society.

Meighan (1986) goes on to illustrate the conseqeieat viewing education from a
functionalist perspective. First, any question dliba organization and process of education
will have to be viewed in terms of education’s risigoroviding for the adequate socialisation
of the individual. Second, if education is to swextein fulfilling its transmission and
socialisation functions, then its nature and puepowust be manipulated by society. The
implications of these two views are many. Firstueation must be viewed as having a
conservative and integrative function — that ohsmitting the cultural heritage of older
generation to younger generation and maintainireg dbcial order. The main function of
education in this regard would be to work toward$darity and integration rather than
differentiation or managed pluralism. In this seni®e education system becomes an
important part of the process of achieving unibh&sion and consensus in society.

Second, Meighan (1986) speaks of the way the fonalist view would influence
interpretations of three key areas of schoolingnels, the curriculum, the roles of teachers
and pupils and interpersonal relations. In all ¢hereas, the functionalist would find a
common pattern of maintaining social order: The& tadesigning the curriculum involves
selecting only those contents that can demonstrabl\shown to be part of the common
collective culture.

Similarly, this same dominance of social needs daliese of the individual prevails in the
expected role of the teachers who must ensurenthciation of group values, allegiance and
sense of responsibility in their pupils. The pupistheir part, are seen as passive recipients
of the rules of society from their teachers. Thaystrbe passive and restrained because they
lack knowledge and skills and are sometimes mattvdity selfish desires which need to be
controlled. In this definition of roles three distt elements characterising interpersonal
relations in the school are distinguished: (i) bstue of their knowledge, experience and
authority, teachers enjoy superior position oveirtipupils, (ii) teacher-pupil relations are
structured in such a way as to mediate conflictlisharmony in the social order and (iii)
within this arrangement, neither the teacher’s aityr nor the pupil’'s passivity is to be
defined by personal need or interest, rather, laothto be governed by what is called the
collective culture on which the entire functionapgrspective rests.

To this point it will be seen that application betfunctionalist model to education or indeed
any social institution, even at the level of simpd@alysis, requires a measure of
understanding of the fit between the parts of theiad system and their functional

contribution to the smooth running of the wholené&lipnalist analysis aims to uncover the
“deep structures” operating in the consciousnesth®fwhole by focusing on what can be
regarded as the cardinal functions of its varioagspon which the entire social structure
rests.
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ACTIVITY

The main argument of the functionalist theory stthociety is a system made up of pdrts
that are interconnected. And because the funcigisaliew society as a whole, anjy
change in a part which affects the other partshihvit is interrelated.

As a recapitulation of the points covered in thmt,uanswer the following questions in
the spaces provided:

1. What benefits may be derived from the applicatibrthe functionalists’ macro;
theory to the study of social order?

2. What are the main disadvantages of relying ooresensus model for interpreting
social reality?
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UNIT TWO: THE ACTION AND CONFLICT PERSPECTIVES

INTRODUCTION

From a consideration of the functionalist perspectvhich places primacy of society or the
whole over the individual, we move onto anotherakhinolds just the apposite view known
as action perspective. This perspective emphasisiesr the role of the individual and how
he interpretes reality was an entity not really ggoed by the group. This difference in
emphasis it will be shown has brought as well a n@thodology, quite different from that
adopted by functionalists. A key difference in ithmethodologies will of course be
highlighted. Thus, whereas functionalism claimgeotivity in its methods whereby issues
are more or less static and predetermined in wagengial to the individual the action
perspective, it will be shown stresses the indigldusubject interpretation of reality as being
the key . The great implication of this perspeztand its accompanying methodology are
then applied to the institution of education irstanit.

We shall also look at yet another sociological pecsive which developed essentially as a
reaction against functionalism. We remember thattionalism views society as constituted
of parts which perform specific functions for thensval of the whole. Conflict perspective,

the third in our consideration of sociological gmstives, it will be shown rejects the ideas of
consensus in that it asserts that what charactespeiety is perpetual conflict between
individuals. The central ideas in this perspectiwe competition, and exploitation. This

basic difference notwithstanding, it will also bkrow/n that this sociological perspective
shares something in common with functionalism 4rtbencern for the whole society in their

analysis. And like the preceding perspectives wkeb& examining the different varieties of

the conflict perspective, namely Marxism, neo-msmxiand feminism. In the final part we

will examine the way the conflicting issues in faeger society impact on the institution of

education.

OBJECTIVES
The objectives of the unit are to:

1. give a comparative view of the action and functimtgerspectives;

2. discuss the methodology of the action perspective;

3. state the varieties of the action perspectives;

4, describe the impact of the action perspective ersthdy of education;

5. give the central assumption of the conflict pecsipes;

6. explain how the conflict perspective is both similand different from the
functionalist one;

7. describe the way contradiction in the larger sgcadtect the institution of education.

62



Sociology of Edtioa (PDE 109)

THE ACTION PERSPECTIVE

Basic to the action perspective is a concern feritdividual-level rather than the social-level
approach. Whereas functionalist perspective hasmatied to answer questions about the
process by which order is achieved in social lifegluding both the way interpersonal
relations are regulated and how individual affaare constrained using a social system
model, action perspective looks for another dim@msihe society is viewed as the product
of man, a human creation which does not merelyecefthe product of its members’
construction of meaning, but at a deeper level egavhe actions and relationships through
which they attempt to impose that meaning on th&torical situation (Meighan, 1986).
Thus, the object of action perspective is to discdww the actions of men help to produce
society rather than how the society regulates andtcains their affairs. The action theorists,
as we have seen earlier, reject the notion of aalsystem that is “ontologically and
methodologically prior to its participants”, a rastithat puts society above and external to the
individual. Here the progression works in direcposition to the functionalists’ view, where
the single unit of analysis is the society, whistregarded as a system that shapes human
behaviour. Action perspective goes from the smalieit of social action to the more
comprehensive, focusing on small scale interactiatiger than society as a whole.

An action theorist with a strongly antilarge-scafets of analysis bias, such as Weber, shows
the tendency most clearly in his preference for‘theividualist” method over the collectivist
notions, for as he maintains, it is in the actiérome or more, few or many individuals that
collective notions find their meaning.

Whether such an approach can ever be reconciledesred as complementary to the

functionalist’'s large-scale macro-level analysimmais an open question. However, some
major interpreters of Weber's work notably; Hekm@m®83), Lachman (1971)Runciman

(1972 ) and Wax ( 1967) who espouse macro-structagthods maintain that Weber’'s

theory involves both approaches.

To describe the kind of individual-level approachieth operates without the functionalist
theoretical presuppositions, Weber developed thecet of Verstehen (German for
understanding) an idea derived from a field knowrHarmeneutics devoted to the study of
the meaning and interpretation of published wriingermeneutics aims at understanding the
thinking of the author and the basic structureheftext. Weber sought to extend this idea to
the understanding of society by focusing on acémd interaction with a view to identifying
the meaning behind observable behaviour and eyRitizer, 1996).

This approach is far removed from that of DurkheinParsons both of whom stress the
importance of macro-level analysis. Weber's methsdnhoted by Meighan (1996) requires
the user (i) to define the ways in which membersadfiety create the social order within
which they live through both their individual andllective actions, and (ii) to comprehend
and assess the structural and internal arrangeraergkyed by members of society to both
act socially and to impose some form of controlrabeir existential conditions. A stress on
the creative capacity of individual members repdadhe constraining framework of

functionalism, while the absence of a large-schéoty of structures and their interrelated
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complementary functions further put this approachai category different from that of
Durkheim or Parsons.

Action Perspective and Subjective Reality

Before moving to the various schools of thoughtugierd under this perspective and the main
differences between them, we should briefly lookhat unifying factor that binds the groups
together. To this point in the analysis, it will l@parent that the method of the action
theorists seems to be touched by a concern fosubgctive dimension of reality, which
requires the user to take into analysis the subgeeision of the individual actors and what
Meighan (1986) describes as the “idiosyncratic aitgationally specific features of human
behaviour”. The group is thus unified by the fawttits members are willing to make the
actions and the subjective interpretations of pedple their main concern. Jack Douglas
(1971) probably speaks for all when he rightly asksyone not committed to the subjective
reality of social action would also discover thalmmeaning of that action:

Any scientific understanding of human action, atateker level of ordering of

generality, must begin with and be built upon adlenstanding of the everyday life of
the members performing those actions. (To faikt® this and to act in accord with it is
to commit what we might call the fallacy of abstiagism, that is the fallacy believing
that you can know if a more abstract form what gounot know in the particular form

(Douglas, 1971 cited in Meighan, 1986,p. 249).

It follows from this therefore, that a second remasdiy the action theorists make subjective
reality the basis for any sociological analysiglésived from their conception of and attitude
to what constitutes acceptable sociological knogdedhlthough as a general rule the action
theorists accept the use of concepts which refeoliective behaviour or general patterns of
conduct and notions of whole group of people aredathiectified relationships between them,
they cautioned that these concepts are but mergesnand possible interpretations of the
complexity of human life rather than concrete diggicns of actual behaviour (Meighan

1986). This act of pointing out possibilities ist luerely a vehicle for explaining that which

the real actor wishes to convey. Although the medis certainly important, the action

theorists maintain that it cannot replace or be anaccurate than the social actor's own
interpretations of his or her actions. The meawihgocial action must therefore be sought in
the actor's own interpretation of his action. Asr@gt (1972) cautioned, an observer must
not assume that his or her predetermined intetfgwatand understanding of a situation under
study at the beginning of the investigation hawe more than a tenuous validity. He argues:

We cannot merely describe a school assembly, fanpbe, as a consensus ritual which
binds staff and pupils together. This indeed maytlbe stated intention of the
headmaster. But the interpretation put upon thenéby others, even though they may
outwardly conform, cannot be assumed (cited in keig 1986, 25D

Thus, at every stage in the process of sociologncpliry, the observer must avoid, as far as
possible, superimposing his or her own premeditatetpretation of the phenomenon under
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study. In general then, it may be seen how cetttlstress on the relativity of knowledge
and the subjectivity of meaning is to the actiorspective.

Considerable benefit may clearly be derived frora #pplication of this approach to the
study of social reality. When controlled by a sehijge methodology, the interpretation of
human reality assumes a whole new dimension fogueitention on both the knowledge that
people have of their world and the meanings theg tp the objects which constitute it.

Varieties of Action Perspective

Thus, freed from the rigid assumptions of the dibjecmethodology, action perspective has
taken a variety of directions, namely, interactsomiphenomenology and ethnomethodology.
While acknowledging the considerable variety witlie forms of action perspective, the

main emphasis in the rest of this unit will be up®mmbolic interactionism because as
Meighan (1986) points out, it is arguably the omanish of interpretive sociology that has
had the greatest impact on educational researdhfiBulet us consider some of the subtle
assumptions and methods that both characteriséiatiaguish the emergent directions from
one another. The differences as we shall see, doprevent one from observing the

similarities that remain, especially as they retatéhe over all subjective methods employed
by the adherents of each category. Hammersley anoldg/(1976) speak of three elements,
which are fundamental to the methodological distoms of the three main branches of the

interpretive sociology mentioned above, namely @ss”, “meaning” and “rules”.
a. Interactionism

Interactionism aims to uncover the “process” thtoughich men construct their
actions. As the name suggests, it is concerned théhinteraction between people.
Basic to this perspective is the belief that act®meaningful to those partaking in it
and so to understand the meaning of a social aetmnd require an interpretation of
the meanings the actors in a given context givéh&r activities (Haralambos &
Holborn, 2000). This means that true meaning odaas action can only be derived
from the actors and the context in which the actiotaking place. It also means that
meanings are not fixed entities but are rather tiegal within the actual process of
interaction just as prices of goods in the operketaare negotiated between the seller
and the buyer. The interactionist seeks to undedsthis process of negotiating
meaning as it happens in context.

b. Phenomenology

A second branch of the action perspective is phemmtogy. The phenomenologist’s
emphasis is on “meaning” rather than “process”. dine is to uncover the knowledge
and assumption which individual actors must posse@sksact upon in order for the

social world to exist. These knowledge and asswmgptare not always obvious at the
conscious level and are more often taken for gohiriethe course of our everyday
lives (Meighan, 1986). The task of the phenomernistdg to construct meaning from

an analysis of what the actors think they know #relway in which they interpret

their actions and the context in which such actemestaking place.
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C. Ethnomethodology

A third branch is ethnomethodology. Like the int#i@nists and phenomenologists,
the ethnomethodologists are also concerned withwthgs in which members of
society create and maintain the social world witlvimich they live. However, their
main emphasis is on the methods and devices asawdiie practical activities which
make such construction possible at all. In thisseerthe ethnomethodologists are
poised to uncover the rules of social interactiadew do members of any given
society negotiate a new social order? From an etletitodologist’'s perspective, the
construction of social reality proceeds from negfetl meanings that are constructed
within ongoing interactive situations. The stredweréfore is on the nature,
construction and expression of the regular techesiqused by social actors to
negotiate roles and make their actions rational anthprehensible for others
(Meighan, (1986). Thus, for example, whereas ityén most patriarchal societies,
there are clearly defined roles for men and wonmemarriage, in real life situation,
the interaction between husbands and wives andethergent definition of their
respective roles and marital relationship are cotily negotiated and renegotiated
between the couple, and the outcomes of that agadtimegotiation will depend on the
types of concessions and compromises the two uha@ls involved are willing to
make to each other at any given time in the lifetted union (Haralambos and
Holborn, 2000)

In summary, then, it can be seen how the actiospeetive has taken a variety of directions.
However, although the three groups identified abaserepresenting these directions may
differ in methods and conclusions, they all falluagely within the general theoretical
framework of interpretive sociology. Even a casabserver can readily see considerable
overlap between these separate branches of thenagotirspective. Meighan (1986) asks
doubtfully if anyone could effectively describe theocesses of classroom life exclusive of
the meaning that the real actors in the classraka from it and the negotiated roles they
partake in order to create and order that lifejals as, render their behaviour accountable to
others in the interactive situation.

Because to some extent the work of symbolic intevaists reflects the interface between
these concerns, only that branch is of interestisfpoint.

The remainder of this unit will seek to presentiafodescription of symbolic interactionism
as it evolved from its beginning in the work of GMead (1863-1931) in the T@&entury to

its present day modification. An exposition of igsic principles, assumptions and methods
will be followed by an examination of its impactarpeducational research. Finally, | shall
offer a critique of symbolic interactionism as altfor sociological research.

Symbolic Interactionism: The Theory

Symbolic interactionism owes its beginning to tlexelopments in sociological theory which
followed the publication of G.H. Mead’s “Mind, Sedhd Society” in 1934/1962. Mead and
those who follow him argue that human beings arguein their ability to use symbolic

communication (use of ideas and concepts as distiomm mere gestures) in their social
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interactions. In this sense, language, which remssthe symbol system in use, reflects
certain universal symbols or structures, which umtreflect universal orders within the
human mind. All communication is in some way anrespion or exchange of these symbols
and the task of the interactionist is to discovemuncover the nature of these patterns of
exchange (Ritzer, 1996; see also Meighan 1986).

Mead argues that through language humans, asdaiftinom animals, are able to (i) organise
and store up a schemata of impressions and undénsig of the social and physical world,;

(ii) transmit same to others who share the samgukage form, and (iii) apply same to new
situations, perceptions or symbolic communicatigteived from others, and in the process
create new forms of understanding of such sigraé&dghan, 1986).

This access and ability to choose from a rangevailable response options developed over
time in the mind of the individual's help to lib¢éeathem from the determining and
constraining forces of nature. With a growing smlfisciousness, the individual ceases to be
a passive subject to the direct impact of extestiatuli for he can delay his response to such
stimuli, anticipate and weigh their significancedaronsequences against particular lines of
action towards them before making an appropriatéceh(Hargreaves, 1972)

In this sense, the individual becomes an activéqiaant in his social world acting and being
acted upon within and towards situations. Througbhscomplex and flexible processes of
interaction, social identities, meanings and ralescreated, maintained, modified or changed
(Meighan, 1986). Individuals respond to situati@msthe basis of how they perceive and
define them and these definitions refer to the nmgmnindividuals attach to the ongoing
events in which they find themselves. So to araven adequate interpretation of an event,
the investigator must understand both the vari@imitions of the situations by the actors in
the event and the ways in which these differenind&ns intersect with each other resulting
in series of negotiations of roles which act in agm to produce the totality of the
interactional setting (Meighan 1986)

However, caution about the individuals’ all timeareness of the processes, which make up
their social interaction, is required. The extehsuch awareness as pointed out by Meighan
is debatable and the social observer is competidzktalert not only to the overt intentions
and understanding of his subjects, but also tootiteomes of unexpected and unintended
actions within the observed interaction. It is tigh careful examination of these social
dynamics that the “hidden” elements of interactoa exposed and apprehended.

Basic Principles of Symbolic Interactionism

The basic principles of symbolic interactionism édyeen enumerated by a number of its
adherents (Blumer, 1969a; Manis & Meltzer, 1978;s&01962). Ritzer (1996) has
summarized seven distinct but interrelated priresf the theory:

i. Human beings, unlike lower animals, are endow#l the capacity for thought.
il. The capacity for thought is shaped by socigaction.

iii. In social interaction people learn the meassirapd the symbols that allow them to
exercise their distinctively human capacity forugbt.
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iV Meanings and symbols allow people to carry ostidctively human action and
interaction.
V. People are able to modify or alter the meanings symbols that they use in action

and interaction on the basis of their interpretatibthe situation.

vi. People are able to make these modificationsatailations because, in part, of their
ability to interact with themselves, which allowein to examine possible course of
action, assess their relative advantages and disgatyes, and then choose one.

vii.  The intertwined patterns of action and inteéi@mec make up groups and societies
(p.347).

ACTIVITY I:

1. The argument of the action theorists differs sigaiitly from that of the
consensus theorists discussed in this Unit. Whatour opinion, are the maifp
differences between the two perspectives?

2. What advantages has the action theorist over thesetsus theorist if
understanding social reality?

The Method and its Impact on the Study of Education

As mentioned earlier, much of symbolic interactsd®i method involves the strife to

understand the meaning of events for people inqudatt situations, with the emphasis being
on the participants’ own interpretations of realiBitzer, 1996). In the context of social

action meaning is thus the place where the symbaotieractionists seek meaning. This
approach is conceived along lines familiar enowgldcial anthropologists who are equally
concerned with the ways in which the social woddorganized by its members (Burgess,
1984b). The link between symbolic interactionisnd ahe ethnographic methods used by
social anthropologists has been well articulatewiliams, (1981). Like the ethnographers,

the symbolic interactionists are primarily intessbsin the cultural patterns and behaviour of
the group and, in particular, the members’ peroapdf the world in which they operate.

Symbolic Interactionism and the Study of Education

Perhaps the most important questions involve thecbehallenges and insights which the
adoption of this technique of regarding the catiegoand meanings used by members of the
social world as problematic puts to us in the afeeducation. As noted by Meighan (1986),
already this emphasis had given impetus to the genee of a new sociology of education in
Britain in the 1970s, which focused attention omvheachers and pupils act and interact in
schools as well as how they construct and undetdtiae definitional categories on which
they base their actions.

A close examination of the assumptions which bahchers and students have about
knowledge, learning, intelligence and even schgoéind education itself is seen not only as
a way of unveiling the foundation upon which thb@a system rests, but also as a means of
bringing the system under a more direct controit®fcreators and users (Meighan, 1986).
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This view has encouraged a considerable amounthoographic research in schools (see,
e.g. Rist, 1973).

In this context, the application of a variety ofatjtative techniques of data collection, such

as participant observation and extensive intervigwihe search for meaning at a level other
than the macro-structural level, coupled with tbaldole of the researcher as both an insider
and outsider, all offer hope for new and supposadbturate kinds of meaning.

Implicit in these methods is the idea that qualitatdata are at least as meaningful as
guantitative data if not more so. In fact, question objectivity and bias are often set aside
and perhaps this explains why the method has cardertheavy criticism from adherents to

the more scientific quantitative methodology. Ndmétss, behind its apparent subjectivity,
symbolic interactionism is governed by a set otiagstions alluding to its objective nature as
well. It may well be useful to look again here la tlaims made for the method in this area.
Wilcox (1982) has singled out some of the fundamleptecepts, which guide this type of

inquiry.

The first is to set aside one’s own preconceptiostereotypes about what is going on and
then explore the setting as it is perceived andtroated by its members.

The second is to try and make the familiar stranmg&Vilcox’s words, “to assume that that
which seems commonplace is nonetheless extraoyd@mal to question why it exists or takes
place as it does, or why something else does ppt468-60).

The third is the assumption that in order to un@eid why things take place as they do, one
must view the relationship between the settingitsndontext.

The fourth is to establish, maintain and develdpti@enship with the subjects of study in
order to ensure the constant flow of data.

The fifth is to remain in the field long enough note regularities and irregularities and
interpret them with confidence.

The difficulty of this task may be appraised, bgking at some of the fundamental questions
raised by these assumptions. For example, is #ilplesto study behaviour while at the same
time suspending one’s assumption about it? Doesgb&iut there” in the field immersing
oneself in a setting warrant validity by provididgect contact with reality? Already, in the
works of some symbolic interactionists notably, i&dt, (1974); Becker, (1974); and
Douglas, (1971), one can sense a willingness t@raxgnt with symbolic interactionists
method while retaining a certain ambivalence towatsl claim to protecting the “integrity of
the phenomena”.

The new methodology that emerged from this socioldgerspective and which has come
to be known as the new sociology of education luaglly changed the conception and
sociology of education. Before the developmenhdf sociological perspective, many issues
in the course were taken for granted, from the femee only. This means sociology of
education before this time concerned itself morth &idescription of existing state of things,
known more technically as the descriptive is. Amaomon curriculum was seen to be
necessary to all; low level of achievement in s¢heas explained very simplistically as the
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inherent inability of blacks or disadvantaged gmuand; in several cases language
differences was held to be responsible for this.

The current view of sociology of education consequgoon this sociological perspective
challenged the usually taken for granted in theesdvresearches that came in its wake.
Notably among their findings are the positions tit curriculum is more than a collection
of subject matter. It is to them a system of megsiwhich must reflect those of any group
of people for whom it is intended. Thus, they explblack underachievement to the
imposition of curricula which contain meanings fraiifferent cultural backgrounds. In this
same light, this perspective explains differeniahievement to be due to several reasons
many of which have cultural roots. For instantés their view that in cultures where talking
to elders is seen as disobedience, any form ofass¢ssment in school will work to their
disadvantage.

This sociological perspective in short has greatlgceeded in establishing that though
cultures differ, none is deficient. It even makesblematic what is taken as knowledge is
always wrongly taken to be constitutive of it. Jtiuggests that there are in effect several
categories of knowledge and different cultures myeeenphasize different ones. The new

sociologists are quick to compare those illiterpg®ples who without the aid of modern

equipment are able to move far into the sea otecagrdsmen who move about without

compasses as having knowledge of a unique kindhwikiboth practical and relevant.

ACTIVITY II:

1. What are the main disadvantages of relying dajestive reality as the only bas|s
of sociological analysis?

2. What are the basic challenges and insights,wthie adoption of the action
perspective puts to us in the area of education?

THE CONFLICT PERSPECTIVE

A common assumption in the preceding discussiosogiological theories whether at the

macro-level looking at the interconnectedness betwadividuals’ actions and the structure

of society, or at the micro-level with a strongimge-scale unit of analysis bias, is that the
social arrangements and interactional situationishvhovern social reality are a product of

the mutual decisions and agreements of the peopiglvied. The existence of systematic

social arrangements and some interactional sotizt®ns, which seem to favour some

groups more than others, is never gquestioned. Swaquities in terms of access to and

ability to use and control resources in society ateepted as given and unproblematic
(Meighan, 1986). But even the conservative fundiisis accept that social groups can have
differences of interest resulting in conflict ayalid and necessary part of social discourse
even though they undermine the significance of safilict in disrupting the social order.

The failure of both consensus and action perspestio provide satisfactory answers to the
question of inequitable distribution of resourceshe exploitative relationships prevalent in
the society gave rise over the years to an altemaheory of how societies hold together
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developed as a way of demonstrating how order agrence in society are founded on
conflict and the domination of some over others.

This relatively new theory emerged from the wriirgf Marx (1818-1883). As we shall see
later, not only did the Marxian theory break witte tDurkheimian view of the primacy of
society over the individual by focusing on the ontiof power as the mediating factor in its
concept of binary opposition, but it opened the rdtm a number of other theories,
particularly where the concept of binary oppositor the notion of power lent support.

For the Marx, the basic aspect of social orderoiso¢ found in the concept of binary

opposition. Social order is achieved through a icoml process of disputed interaction

between men, of sectional struggles and of the smipa of order by those who win power

(Meighan, 1986) Using this Marxian binary modele ttonflict theorists demonstrate that

although the ‘haves’ and the ‘have-nots’ or the exsnof the means of production and the
forces of production are binary opposites, theamotif power mediates between each pair of
opposites.

This mediation operates at two levels. First, ipemers certain individuals within a group to

shape, direct and define the rules governing tmelect of other members of the group as a
way of managing intra-group conflict and maintagniorder. At the second level, it enables
one group of people to successfully overcome opiposirom other groups or even other

individuals. In this way, all social arrangementsverning the interrelationships between
individuals’ actions and the structure of societydaall interactional situations are thus

subjected to a pervasivagelian dialectical analysis.

As noted by Haralambos and Holborn (2000), althotlggre are many varieties of the
conflict perspective within sociology, all (i) viesociety as a whole, (ii) adopt a structural
approach; (iii) use the notion of the existencelifferent groups that have different interests
in society resulting in conflict, and (iv) submitat social arrangements will tend to favour
some groups at the expense of others.

Conflict theorists at least with reference to thenphasis on the existence of competing
groups and interests in society, would agree tloaflict is in some way central to the
maintenance of social order. Finding the ways irictvithese competing differences and
interests are either resolved or controlled istthe goal of analysis. This does not mean
however, that conflict is a permanent feature in sncial arrangements as there are periods
of truce and compromises resulting in harmoniousxistence of the competing groups. But
even these periods of harmony do not last for eumat,new forms of conflict may eventually
erupt (Haralambos and Holborn, 2000).

From this it can be seen that like the functionslishe conflict theorists are also inclined
towards the study of social structures and ingbiist However, as noted by Ritzer (1996),
the conflict theory represents largely a seriesonitentions that often contradict the views of
the functionalists about social reality. Ritzeddals Dahrendorf (1958, 1959) in juxtaposing
the tenets of the two theorists. Whereas the fanatists view society as static or in a state of
moving equilibrium, the conflict theorists regammtiety at every point, as being affected by
the processes of change. Furthermore, whereasidoalists emphasize the orderliness of
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society, by contrast, conflict theorists direceation to the existence of dissent and conflict
at every point in the social system.

Again, where functionalists explain social ordetenms of value consensus and a common
morality, the conflict theorists perceive any ordeait there is as resulting from coercion of

some members by those at the top. Thus, whereifunadists regard shared social values as
the main factor in social cohesion, the confli@dhsts stress the role of power in bringing

about order in society.

Although there are many varieties of conflict thesy the focus in this unit will be on only
three namely, Marxism, Neo-Marxism and Feminism.atVlollows will be an attempt to
describe these three forms of conflict perspecwe their methods.

Marxism

Marxism is named after its founder, the German Ipdritosopher, economist and sociologist,
Karl Marx (1818-83). As a theory, Marxism beginerfr the simple observation that human
survival depends on the production of food and nmaltebjects. In this production process,
people enter into social relationships with eadkrentProduction is thus a social enterprise
involving individuals forming certain associaticasd affiliations from which they derive the
benefits of collective effort (Meighan, 1986). Barbduction also involves a technical aspect
known in Marxian parlance as the forces of produtiwhich refers to the scientific
knowledge, raw materials, implements and the engehnology used in the process of
production (Haralambos and Holborn, 2000). In tregard, every major stage in the
development of the forces of production whethemisimple hunting economy or in the
complex industrial state, is characterised by diqdar form of the social relationships of
production.

Together, the forces of production and the soeilationships that characterise them form the
economic basis of society, which the Marxists ref@ras the infrastructure. The other

institutional aspects of society such as the lgmalltical, educational and the belief and value
systems, which are themselves determined by ecanf@attiors, constitute what the Marxists

call the superstructure. These two complementarts d society are highly interdependent

to the extent that a major change in the infrastinecwill result into corresponding changes
in the superstructure (Haralambos and Holborn, 2000

In Marx’s view, all historical societies are chamatsed by basic contradictions, which
prevent them from surviving forever in their exigtiforms. These contradictions as noted by
Haralambos and Holborn, (2000):

“involve the exploitation of one social groups bgo#her: in feudal society, lords

exploits their serfs; in capitalist society, emmoy exploit their employees. This
creates a fundamental conflict of interest betwsecial groups since one gain at the
expense of another. This conflict of interest noltihately be resolved since a social
system containing such contradictions cannot seruivchanged” (pp.11-12).

At this stage it becomes pertinent to discuss tveavs of Marx about human history. The
first is his perception of people as being both pneducers and product of history. The
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second relates to his view subjecting human historya pervasive Hegelian dialectical
analysis. These views will be discussed in turthefollowing subsections.

Marx’s Historical Perspective

In Marx’s view, people are both the producers amel products of society. They are the
architects of their society and themselves by tloemn very actions. In this way history

becomes a process of human self-creation. Conyetbelugh, people are shaped and
moulded by the same social relationships and systnthought that they helped to bring
about through their actions and reactions. From ithwill be seen how Marxism can help
one to understand society. It would of course fmlla historical perspective which would

attempt to uncover the process through which hutypamoth produces and is, in turn,

produced by, social reality (Haralambos and Holp2a©0).

The Marxian theory views society as a whole andvégous parts as interdependent and
influencing each other. Hence these parts can balynderstood from the perspective of
their mutual effect. In this sense, though oridinabnceived as something of an alternative
to functionalism, it is important to note that Mem usually affirms a modified macro-
structural theory as a means of explaining howetms hold together. It shares the holistic
presuppositions of the functionalist’s view of sigias a system. It is important, then, before
proceeding, to ask in what way or ways an apprieciaif the Marxian historical perspective
might affect our understanding of society.

Marx’s Dialectical Materialism

As we have already observed, the Marxian view sfdny is based on the idea of dialectic,
which itself represents a struggle of opposites amanflict of contradictions. Conflict then

becomes the source of change and the prime movéreotlialectical process. The basic
aspect of the dialectical process is to be foundh& concept of binary opposition. The
struggle or conflict between two binary oppositesatates in intensity leading to a collision,
which, in turn, paves the way for the emergenceaafiew set of forces at a level of
development (Haralambos and Holborn, 2000).

This sets the dialectical process on course agatheacontradictions between the new set of
forces intersect and conflict in a fresh movemewiatrds change.

This idea of dialectical change is derived from Hhegelian dialectical analysis of society,
which explains historical change in terms of dist movement of human ideas and
thoughts. In Hegel's view, social change findsbigsis in the conflict between incompatible
ideas. Marx, on the contrary, in rejecting the ptyoHegel accorded to ideas, placed his
emphasis on the economic system. It is, as Haralarabd Holborn (2000) explained; “in

contradictions and conflict in the economic systeat the major dynamic for social change
lies” (p. 1043). It is this concentration on econorfactors that has earned Marx’s view of
history the name, dialectical materialism.
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ACTIVITY 1l
As a recapitulation of the points covered in tldst®on, answer the following questions:
1. What are the main arguments of the conflict trete?

2. In what ways are the structural functionadistl the Marxist theories both similgr
and different?

NEO-MARXISM

As second variety of the conflict perspective iBechNeo-Marxism. Neo-Marxism is a term
applied to a variety of sociological theories whosgécal approach reflects the idea of Marx.
As we shall see, Marx has exerted a profound infiteeon a variety of other theorists who
claim to be operating within the guidelines laidnahoin his original work. However, as noted
by Ritzer (1996), it is not always the case thasththeorists who apply Marx’s methods
share the same assumptions, as there are “irrdablecdifferences among them”. In making
the distinction, Ritzer (1996), has attempted toasq various types of Neo-Marxist theories
with their respective concerns in sociological gsial. At that point, a large group of conflict
theorist’'s function like the economic determinite Hegelian Marxists or the critical
theorists and others, whatever views or method$afx they actually affirm. In what
follows, | shall briefly discuss some of these thes

a. Economic Determinism

The economic determinists based their argument @arx®l insistence on the
paramount importance of the economic system intexethe primary influence on
other aspects of society. To the extent that ecandattors determine all other
sectors of the society such as religion, politiegdue system and education, Marxism
is interpreted in terms of economic determinismorimic determinism assumed
prominence in the period 1889 — 1914 at a time wharket capitalism had its booms
and busts, which led to predictions about its imanincollapse (Ritzer, 1996).
Adherents to this interpretation spearheaded byEné&autsky and Bernstein argued
that the collapse of capitalism was inevitable beeaof the contradictions that
interplay within its economic structures. The classiggle between workers and the
capitalist class is expected to lead inevitablyh® overthrow of capitalism and the
emergence of socialism (Kautsky cited in Agger,8)97

Ritzer takes up an issue with this last point fasdems to short-circuit the Marxian
dialectic by undermining the significance of huntaought and action. The entire
imagery of the class struggle is about actors wi@ocanstrained by the economic
structures of capitalism into a series of actiofbis in a way, contradicts the
dialectical thrust and dynamism of Marx’s theornca it smacks of political

quietism. As Ritzer (1996) retorts: “why should iwiduals act if capitalist system
was going to crumble under its own structural caittions?” (p. 279)

74



Sociology of Edtioa (PDE 109)

Hegelian Marxism

The contradictions apparent between economic detenmm and Marx’s thinking
referred to above gave rise to a number of otheetias of the Marxian theory. One
of such varieties is the Hegelian Marxism, whicliscéor a return to the Hegelian
roots of Marx’s theory as a way of complementing strength of the early Marxists’
objectivity with a subjective orientation. The Hége Marxists’ concern is to restore
the dialectic between the subjective and the obedcspects of social life (Ritzer,
1996).

Prominent thinkers in this group are George Lukamwd Antonio Gramsci. Lukacs’

main contribution in this regard appears in his kvon two major ideas namely,

reification and class consciousness. Without rajgcthe presuppositions of the
economic Marxists on reification, Lukacs clearlgliethe application of the concept
should be extended beyond the economic institutorover all society including the

state, the legal and the economic sector sinceahee dynamic applies in all sectors
of capitalist society where social structures assantife of their own independent of
man (Ritzer, 1996).

However, in his work on class consciousness, wheflers to the belief systems

shared by members of the same class group sutte &®tirgeoisie or the proletariat,
Lukacs also stressed the subjective dimensioneofltalectical relationship between

the objective economic position, class consciousia@sl the subjective thoughts and
actions of the individual or a group of individualscupying the same class position.
At this point, Lukacs refuses to see the individaslsimply being constrained and
regulated by forces external to him, but rathethasarchitect of his own fate. Thus,

he would argue that as the conflict between therdemisie and the proletariat

intensifies, the latter would move from being aa&d in itself” (i.e. a created entity),

to being a “class for itself” (i.e. a class conssiof its mission and vision) poised and
capable of taking the necessary action that coudtiorow capitalism (Ritzer, 1996).

In this sense, it can be seen that Lukac’'s persed influenced by two views

standing in opposition: the view of social struetuas having a life of their own and
an objective character (reification) on the onedhaand the view of an individual

being the creator of his own fate (class consciessnon the other, make up one
whole dialectical relationship that incorporates tWo into a fundamental opposition.
The key to understanding social reality should dekéd for not simply in the two

binary opposites but in the way they are mediated relationship of fundamental

opposition such as that between the bourgeoisieth@doroletariat in a capitalist

system.

Antonio Gramsci (1891 — 1937) also contributed e shift of emphasis from
economic determinism to more modern Marxian pas#i(Ritzer, 1996). He rejected
the deterministic fatalism of economic determiniamd favoured in its place the
resurrection of political will (Gramsci, 1917/197Although he accepts the notion of
historical regularities, he, indeed, rejected tldeai of automatic or predictive
inevitability of historical developments inherentMarx’s historical materialism.
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For Gramsci, the subjective dimension of the diidatrelationship is very crucial to
the emergence of any change in the status quo.eilénca capitalist system, the
masses have to act in order to bring about soevallution. But to do so, they need to
be conscientized and made aware of their predicaarahthe exploitative nature of
the system in which they live. They can hardly gethis point on their own but
would depend on the guidance and direction ofliéistecorps of intellectuals, a think
tank, as it were, and a driving force that wowdteguide the masses into action.
However, the moment the masses imbibe these ilegsatould take the actions that
culminate into social revolution (Ritzer, 1996).

In this sense, Gramsci and Lukacs are typical gfaup which would: (i) openly
reject the economic determinism of the Marxian tigdmut still use something of its
analytical methods, and (ii) attempt to re-estébiise dialectic between the objective
and subjective aspects of social life by focusimgcollective ideas rather than on
social structures. Gramsci's central concept ofehagny, which he defines as the
cultural leadership exercised by the ruling classégotiated rather than attained
through coercion. Thus, it is not enough to mergdyn control of the economic
structures and the state apparatus, equally imutagdo gain cultural leadership over
the rest of society (Ritzer, 1996; see also Haratsrand Holborn, 2000).

Critical Theory

The Hegelian Marxists are not alone in focusingrtimerest in subjective factors, for
as noted by Ritzer, (1996), this initial intereatdl the basis for the subsequent
development of critical theory, which concerns lftsalmost exclusively with
subjective factors. Put simply, critical theory swts largely of criticisms of various
aspects of social and intellectual life rangingnirdhe economic determinism of
Marxian theory from which it draws its inspiratioscientism of the discipline of
sociology, the cultural repression of the individua modern society, to the
absolutism of the positivist methodology (Ritz€996).

Critical theory was developed by a group of Germaeo-Marxists notably,
Horkheimer, Adorno and Marcuse who were basedaatristitute of Social Research
in Farnkfurt. The main contribution of this theasyin its efforts to steer Marxian
theory in a subjective

direction at both individual and cultural levelst #e cultural level, the critical
theorists argue that the economic determinists loweeemphasised the prominence
of economic structures at the expense of othercéspmd social reality such as the
culture. In particular, the critical theorists hawencerned themselves with what
Habermas (1975) described as “legitimations”, whacé simply defined as systems
of ideas developed by the political system or atlyeo system to legitimise its
continued existence. Such systems are designed atgipalate the masses into
accepting the legitimacy of the prevailing politisystem and the status quo of the
existing social arrangements in society.

At the individual level, the critical theorists amoncerned with actors and their
consciousness as well as what happens to theneimddern world (Ritzer, (1996).
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Through legitimations the consciousness of the esmsscontrolled to the extent that
they no longer perceive domination as a problem, alene strive to liberate
themselves.

A second aspect of the critical theorists’ maimtdbution lies in their dialectical
approach, which stresses the importance of soafality. A hint of this notion of
social totality may be found in Connerton’s (1988tement: “No partial aspect of
social life and no isolated phenomenon may be cehgirded unless it is related to
the historical whole, to the social structure cavea as a global entity” (p.12). As
pointed out by Ritzer, (1996), this approach rejectfocus on a single aspect of social
life outside of its broader context such as thatpmted by the economic determinists.

This view also has methodological implications. iBas the critical theorists’ method
is a concern for both diachronic and synchronicrepghes. Whereas the synchronic
approach focuses attention on the interrelationsiiithe different parts of society
within the social totality, the diachronic approamincerns itself with “the historical
roots of today’s society” as well as its futureediion (Ritzer, 1996).

While examples could be multiplied, the precedinight serve to illustrate a wide
range of approaches that can be grouped under dhe general term, neo-Marxian
theory. We have seen that although all begin wittiaectical disavowal of the
economic determinism of the early Marxists; thetenfgo in separate directions and
inspite of their differences they all align thenvesl and base their dialectical structure
on Marxian analysis.

ACTIVITY IV:

Briefly discuss the arguments of
® Economic Determinism.
(i) Hegelian Marxism.

(i) Critical Theory.

(iv)  In what ways is each different from Maxism? How @ relate their arguments
to education

FEMINISM

Another brand of the conflict perspective is thenif@st theory, which has been aptly
described by Rtizer, (1996) as “that system of garideas designed to describe and explain
human social experiences from a women-centred gargaint” (p.444). There are, as noted
by Ritzer, many different versions of feminism butst share common elements.

Ritzer (1996) cites three questions that govern amite all the varieties of contemporary
feminist theory: (i) “the descriptive question, antlat about women?”; (ii) “the explanatory
question, why then is all this as it is?”; and)(fiihe qualifying question, what about the
differences among women?” (p.444). Using the respqguattern to the first of these three
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guestions, i.e.: and what about the women? Ritaat\iurther to categorise feminist theory
into four types as follows:

(a) Gender difference: This category emphasises thHerdifces between men and
women in terms of their location in, and experieléemost
situations.

(b) Gender Inequality: This category stresses thahevos location in most situations
is not only different from that of man, but is aless privileged
and unequal.

(c) Gender Oppression:  This category promotes the theivwomen are, in addition to
being different from and unequal to, oppressed actively
restrained, subjugated, moulded as well as, usédbnsed by

men.
(d) Third-wave The fourth category argues that women’s experiente
feminism: difference, inequality and oppression varies byirtisecial
location.

Like the Marxists, feminists concern themselveshwite divisions within society, but they
differ from the Marxists in the way they explairetie divisions. Whereas the Marxists focus
on class differences, the feminists see the mayesidn as being between men and women
(Haralambos and Holborn, 2000). Likewise, althotlgty share with Marxists the view that
society is characterised by exploitation, theyatiih terms of the nature of exploitation they
concern themselves with: Whereas, the Marxists eainate on the exploitation of the
working class by the ruling class, the feministdtéo emphasise the exploitation of women
by men as the most important source of exploitatimr these reasons the feminists describe
contemporary societies as patriarchal, a man’sdvorlwhich women are dominated and
relegated to lower status positions, poor-paid poing restricted access to political power.

The ultimate objective of these varieties of feminitherefore, is to end men’s domination
and rid society of male chauvinism and its restltamdesirable and unjust exploitation of
women.

Marxian Analysis and the Study of Education

The application of Marxist analysis to the studyedfication has assumed two paths. Bowles
and Gintis (1976), for example, represent those e made an attempt to explore the
structural “fit” between the education system ahd tconomic order. They identified a
number of features of schooling in modern capitaeieties, which they squared up with
social relations of work roles and concluded thdtication has a vital role in preparing
individuals for their roles in the world of work @bhan, 1986). Thus, in their view,
education functions both as a transmission andn&ra@omechanism in the reproduction of
the social relations which sustain the capitaliedeof production.

The bureaucratic and hierarchical structure ofsttteool is perceived by Bowles and Gintis as
the main factor influencing the subordination otigg children. The power of the teacher in
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shaping his pupils’ identities and in creating eat#fication system within the classroom
reflects this process of nurturing and socialisatid young children into the subservient
culture of the work place.

On the other hand, Bourdien and Passeron (19717);9/N1977) and Apple (1980) represent
those who have attempted to uncover the ways ichwbertain cultural beliefs and practices
that support capitalist society are created, tramsdhand reproduced within schools. In this
sense, schooling is seen not merely as a procesedmlising young children into the culture
of the work place; but rather as a phenomenon wisictosely related to the distribution of
resources and opportunities in society (Meigha®6)9The education system then becomes
an instrument manipulated by those in power to gteigte their positions and legitimise the
ideology that maintains them in those positionssTit exemplified by the state’s action in
taking control of not only the educational insfibmis but also the type of knowledge that is
provided in these institutions.

We will now attempt to explore in some detail Marxianalysis to education. According to
them the institution of education like any otheciaborganisation, can only be understood at
any given time in terms of the operative mode adneenic production. Pierre Bourdieu
(1976, p. 199) for instance showed how differerioegears of schooling have continued to
expand over time, a situation he links to diffeendn modes of economic production.
According to him, “since the eighteenth centuryg #ingle school system has been replaced
by a dual educational system, each branch of wisichatched not to an age group but to a
social class — the lyceor the college ... for the middle classes and tleenentary (or
primary) school for the common people”. For ins®nhunder capitalism, longer years of
schooling we intended to prepare children fromipaldr social backgrounds who can afford
the cost to inherit the privileges of their parenfhis position draws from Samuel Bowles’
position that unequal education only leads to #praduction of the social class division of
labour.

One area of the institution of education which ®&mst of the Marxian line of thought have
focused is the social relations in schools. Actwydo them, this always mirrors the social
relations of production in the larger society. $aiBowles and Herbert Gintis put forward
what they referred to as the correspondence ptecgecording to which “the educational
establishment in response to pressures from thiatispclass and others will attempt to
structure the social organisation of schooling sdacorrespond to the social relations of
production (1976, p. 216). They reason that diffiees in rules, expected modes of
behaviour and opportunities for choice betweenegalland secondary school students lie in
the fact that the two levels are preparing foredght levels of labour requirements under
capitalism. Similarly, the type of relationshigsat exist between teachers and learners,
following this correspondence principle always mmigrthat of the operative economic mode
outside. They observe that schools under capitabse characterized by asymmetrical
relationships between teachers and learners isdhee way as those of order, control and
obedience to the establishment.

Taking this operative mode of economic productiontlee institution of education and the
correspondence principle together, Marxists argmreement that even matters of curriculum
and knowledge are never neutral. They are alwhgped by the twin factors of economy
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and those who wield power. In Marxist thinking $kovho control the means of production
(who have power) impose their meaning to what dtuies knowledge. They categorize
knowledge into two in line with the two broad sdaitass divisions and the different job
requirements that are associated with them. TriseKhowledge category is the type that is
unsituated, uncontexted and abstract and is opdose who are to assume superior postions
in society. The second is for low status groupd mnpractical and oral in nature. This
knowledge categorization, Marxists believe, impamisitems in the curriculum. Academic
education which promotes abstract knowledge coméxtviewed as superior to vocational
education which yields to practical knowledge. Mstrthinking views these dichotomies as
unnecessary and advocates instead the union oftth@nd action, knowing and doing, the
abstract and practical. At the same time they edadhat as long as there exists labouring
and elite classes in society so long will thesenaliomies and their associated scales of
preference or value persist. These dichotomiesixista believe will always make the
schools to train for different brackets in life ithe result that technical education will
always be despised as it remains a sure routevtstiitus manual employment.

The location of the institution of education as afdhe superstructures of society which is
affected by the more important infrastructure, iarkMan analysis, provides a useful basis in
understanding the degree to which changes or refoan be made in it. Marxians are of the
belief that all attempts to bring any level of charin the education system are bound to be
fruitless unless such changes are preceded by ebangthe economic infrastructure of
society. In this way issues like equal educati@pgdortunity or the attempt to use schools to
achieve equality in the society as a whole is bdorfdil as long as the larger society remains
unequal. Similarly, schools on their own can nes@we the problem of unemployment no
matter the amount of curriculum restructuring tla&es place.

ACTIVITY V:

1. State the arguments of the Feminists. Compadecantrast the views of the
Marxists and the Feminists. What are the educalkiomplications of the
Feminists’ views?

SUMMARY

. This unit began with a brief discussion of the @ttperspective focusing on its main
thrust and ideas, which are in sharp contrast & dfnucture determinism of the
consensus perspective. We have seen that the gmispective’s main distinctive
orientation leans towards subjective capacitieaaddrs and their links to action and
interaction. All this was conceived in terms ob@ess as there was strong disavowal
of the perception of the actor as being impelledldrge-scale external structural
forces.

. We examined the three main varieties of the acgierspective namely, symbolic
interactionism, phenomenology and ethonomethodolugflighting their different
emphasis and methods. Because symbolic interastioto some extent, reflects the
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interface between these directions of the acatemspgective, the discussion in this
unit concentrated largely on that branch focusimgits nature, basic principles,
assumptions and methods.

We also discussed the method and its impact ona¢idnal research. We have seen
how emphasis on subjective reality has encourapedapplication of diachronic
approach, which employs the use of a variety ofliguave techniques of data
collection, such as participant observation, extenmterviewing and the search for
meaning at a micro-level.

We discussed the influence of the action perspettithe study of education wherein
it was shown how its method amounted to the quesiipof what is usually taken for
granted. In particular, it questioned what is khemlge, achievement and cultural
deficiency.

We also examined a wide range of theoretical ambes that are categorized as
conflict theories. They fall within three main gpsunamely; Marxian theories, neo-
Marxian theories and feminist theories. As we hagen, all of them take Marx’s

work as either their main theoretical paradigmheirt point of departure.

The Marxian theory presents itself as a major mdteve to structural functionalism.
However, we have seen that, in spite of this claMarxism merely affirms a
modified macro-structural theory as a means of arplg how societies hold
together. The main difference between the two béitagxism’s rejection of the
notion of the primacy of consensus in the dialettarocess. By placing emphasis on
the contradictions and conflict in the economicteys Marx developed a new theory
of conflict for explaining the dynamics of sociahtity.

The neo-Marxian theory emerged, as we have seemn rasction against the poor
version of Marxian theory, which characterised, Warks of early conflict theorists
such as Dahrendorf. Nevertheless, we have also ge#nalthough all the neo-
Marxists begin with a dialectical disavowal of #a@onomic determinism of the early
Marxists, they often go in separate directions, iargpite of their differences, they all
align themselves and base their dialectical straabn Marxian analysis.

A third type of conflict theory discussed in thisituis feminism. Four categories of
the feminist theory were identified namely, diffieces, inequality, oppression and
third-wave theories. The similarities and differeadoetween feminist and Marxist
theories have also been outlined.

Finally, the implications of the Marxian analysis the study of education are drawn.
The application of the Marxian analysis to the gtud education has taken two
directions. These are those like, Bowles and Gifti876), who examined the
structural “fit” between the education system amel ¢conomy; and other like Willis,
(1977) and Apple, (1980) whose main attention fedusn the way in which the
education system is manipulated and used to leigitirand perpetuate the cultural
beliefs and practices of the capitalists societgi@¥lan, 1986).
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ASSIGNMENT

1. The Functionalists focus on group similaritiesd acommon values, while the
Marxists focus on contradictions and conflict amoand between groups. For
what purposes might each of these perspectivesdfel in educational research?

2. What are the differences between the argumentdheo Marxists and the action
theorists? What effects do these have on thespeetives of education?
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UNIT THREE: THE CONCEPTS OF SOCIOLOGY AND
CULTURE

INTRODUCTION

In the previous units, we have discussed the mgaoirsociology of education and what
sociological perspective are. In this unit, wellshave a closer look at the ‘society’, what it
is and its relationship with education. We sh#dbastudy culture and its relationship with
education.

OBJECTIVES:

By the end of this unit, you should be able to:

define society and culture;

give the features of a society;

describe the relationship between society andagthn;
describe the content of culture; and

o r~ wn

describe the Role of culture in education.

THE MEANING OF SOCIETY

Human beings do not live alone as individuals. yTaee always in groups and members of
the groups do interact together. The groups,ntividuals and their activities take place in a
larger set up often called community or societyhe Tnembers of a community or society
always have certain things in common — geographératory, religious belief, interest and a
general feeling of belongingness.

Community is however different from a society. Gouomity is a more embracing term
referring to a definite population living in a padiar place. It includes everybody, adults
and children, social and non-social persons liwng given place sharing a common mode of
life, but all members are not necessarily conscajuts organization or purpose.

A society on the other hand is a sub-community who®@mbers are socially conscious of
their mode of life and are united by a common $e@rms and values. Itis a group of human
beings sharing a self-sufficient system of actiod & capable of existing longer than the
lifespan of an individual, the group members beiagruited at least in part by the sexual
reproduction of its members.

From the above definition, it can be seen that ghowehildren are members of the
community, they are functionally not members of soeiety. This is because they do not
know their rights, duties and obligations as fubmbers of their society. They are equally
oblivious of the way their society functions. Thage however, potential members of the
society. The role of education is to make therhdnd functional members of the society.
Every society has a set of techniques for bringipgheir children.
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Levy (1950) argued that there are four criteriachihhad to be fulfiled before any group
could be considered as constituting a society.s@& lae:

1.
2.

4.

The group must be capable of existing longem tha life-span of the individual.

The group must recruit its new members, at leaspart, by means of sexual
reproduction.

The group must be united in giving allegiance@ wommon complex, general system
of action.

That system of action should be self-sufficient.

Thus, a society is not determined in terms of nunddeparticipants or their geographical

spread. However, for them to interact fully andesost harmoniously, there are certain
conditions and mores that regulate their behaviourards one another. These codes of
conduct include:

1.

Cohesion

Cohesion of a social unit or the entire societyergfto the resistance to division.
According to Cohen (1969), Cohesion may be due to:

allegiance to the larger unit;
good overall coordination;

a
b
C. mutual interest or inter-dependence;
d intersection of ties; and

e

the quality and strength of ties.

Cohesion is very important for the survival of gwciety. Mutual inter-dependence
and division of labour often foster cohesion.

Conformity

As earlier mentioned, there are certain mores agdlatory conditions to which all
members must conform for harmony in the societjieSE norms ensures continued
participation of individuals. There are modes mfioecing these rules and regulations.
However, at the individual's level, conformity méeye internally or externally
motivated. These are usually borne out of theviddal's attachment to the society.

Cooperation

Cooperation within the society is a deliberate aotlntary effort to facilitate the
performance of tasks by others in return for simgarvices. The individual may
have to make personal services in favour of thensomgood of the society. There is
a clear division of labour in the society. Evergmber has a role to play in line with
his/her status. This, the individual does in caapen with others playing their own
roles towards the attainment of the societal exgtieets. Cooperation is an essential
ingredient of a society or social unit like the sch
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4, Participation and Interaction

Every individual of a society has a role to playhere are expectations from members
in order to fulfil the aspirations of the societ€ollective and individual participation
of members is necessary for the survival of thaespc Interaction in the society
consists of a number of interrelated features ssch

I Purposefulness — it should be directed towalds achievement or clearly
recognised and generally accepted goal of thaegoci

. It is interpersonal as members are conscidukeexistence of each other.

iii. It is reflective and individuals often develofhe consequences of their
belonging to a group that can affect, influence atter their attitude to
themselves and to other members.

V. Interaction is also historical in that the cegaences of past or recent
happenings often interfere with the interactiothi@ present.

Interactions do take various forms and these ircladmmunication, competition,
conflict and accommodation/toleration of others.

EDUCATION AND SOCEITY

We have seen that a society has a set of aims,snaomé values to which all members
subscribe and they are to some extent conscioudkeotirection in which they may want
them to change. Itis the role of education toetigy the personality of the child not only for
this purpose but also to prepare him for membershipis society. The individual in the
society can only be who he is, at any stage oflbi®lopment, by interacting with the social
and physical environment. Education can therefioteake place in a vacuum.

Personality is regarded as an organised whole dndciusive, comprising the physical,
mental, emotional and spiritual characteristica person. The character and temperament of
individuals are subsumed in this definition. Thddren are born with some inmate qualities
bestowed on them by heredity. Personality devetpnidepends partly on these inmate
factors and partly on the environment. The edooatif individuals therefore depends on
these factors. Education is seen as the whol®fi'ecommunity viewed from the particular
standpoint of learning to livethe life. This totwy of life of a community is regarded as the
culture of that community. Culture is therefore ttontent of education.

Thus, the social environment influences the edanatf the child, his or her genetic
constitution notwithstanding and vice-versa. Ediocais also determined by the culture of
the community.

ACTIVITY I

1. Discuss the criteria to be fulfilled before awgp can be called a society.
2. Describe the codes of conduct that holds a gotgether.

3. Describe the relationship between educationsacdety.
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THE CONCEPT OF CULTURE

As we mentioned earlier, culture refers to wayifef bf the community. The term “culture”
was derived from the German word “Kultur” which iles civilization.

Taylor, (1902)defined culture as that complex whole which inctukeowledge, beliefs, art,
morals, laws, customs and any other capabilitiegured by man as a member of society.
This definition sees culture as an entity whicbasmmon to all societies. Sharing this kind of
view is Reuter 1950 who also defined culture as gtmn total of human creation, the
organised results of group experience up to thesg@metime, adding that culture included all
that man had made in the form of tools, weaponrslteshand other material goods, all that
he had elaborated in the way of attitudes and bgliedeas and judgements, codes and
institutions, arts and science, philosophy and alomiganisation

These views do not agree that each society hasvitsculture pattern. Linton (1947) defined
culture asthe configuration of learned behaviour and the teswf behaviour, whose
component elements are shared and transmittedebgndmbers of a particular society

This definition implies that culture is a configtiom of a number of interacting culture
patterns. The culture patterns of a given sodretiude reproduction and care of the young,
religious practices, ideals of life, etc. Thus;leaociety has its own culture.

Boas (1966) also agrees with this in his definitadnculture that individual societies have
their own body of customs, beliefs and social togtns.

CHARACTERISTICS OF CULTURE

Ezewu (1983) identified six characteristics of ardtas follows:

a. Culture is organic and supra-organic
It is organic because it is made up of human beangyd supra-organic because it
transcends the life-span of any given individuathaft society.

b. Culture is Overt and Covert
When the ideals, worldview and attitude towardsireabf the culture is considered, it
is covert. It is overt when its artefacts, spefecins, etc are considered.

C. Culture is explicit and implicit

When we consider things we do and believe in baticano way be explained. Then
that aspect of culture is implicit. However, thare some roles played and actions
taken which participants can easily explain. Sactions make culture explicit.

d. Culture is Ideal and Manifest

Ideal culture involves the way people ought to lvehar what they believe they ought
to do. The actions people take or things theyhdb people can recognise or see them
do make culture to be manifest.
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e. Culture is Stable and yet changing

In order to maintain the norms and values of theetp, they are passed on from
generation to generation. Often, some aspectseofulture are considered no longer
relevant, or have to be changed when in contatt @ther cultures. In this situation,

if the culture is stronger than the incoming cudfut absorbs it and make it part of its
own but if the incoming culture is stronger, it Wiélegate the original culture to the

background and take its place. However, if the twiures are at par, they may fuse
into one another.

f. Culture is shared and learned

Individuals born into a culture through interactiombibes that culture. The rate at
which individuals imbibe culture is different evémough it is a common right. This
can be explained that they learnt at differents:atéulture can therefore be learnt.

ACTIVITY I

1. In your own words, define culture.

2. Discuss the fact that culture is not a givetitenommon to all societies.

THE CONTENT OF CULTURE
Wisler (1923) classified the content of cultureoittie following:
I. Speech which includes languages and writingesgst

il. Material traits and food habits, shelter, traoitation, dress, utensils, tools, weapons,
occupations and industries.

iii. Art — carving, painting, drawing, music, dance

iv. Mythology and scientific knowledge;

V. Religious practices — ritualistic forms, cardlw dead, etc;

Vi. Family and social practices — marriage, infzerite, social control, sports and games,
method of reckoning relationships.

Vil. Property — real and personal; standards afieyaind exchange and trade;

viii. ~ Government, political and judicial forms;

iX. Warfare.

All the above constitute the different aspectshef tulture of a given society and no single
one can be equated with culture.

EDUCATION AND CULTURE

Education had been variously defined by variouti@st R. S. Peters sees it as the process
of initiation of the young into the culture of tiparticular society. D. J. O’'Connor (1957)
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defines it as a process by which the society thiaaahools, colleges and other institutions,
deliberately transmit its cultural heritage. Jahitton on the other hand says it is that which
prepares a man to perform justly, skilfully and magmously all the offices either at war or
in peace in a given society.

From the above, it is clear that education is ddpahon the culture of the society for its
content. Thus, it is through the educative protkeas man is equipped to live in his society
through the transmission of culture. However, N&brr(1972) noted that “Culture is not
merely transmitted, it is made, it is not simplystbrical and related to the past, it is
functional and vitally concerned with the presehts not the collective catalogue of discrete
objects, ideas, morals and pieces of knowledgés & configuration of the total social
inheritance and way of life.

It is the function of education not merely to pmeseand transmit the best of the past, it must
demonstrate its function in the present as weillsagossibilities for the future, and ultimately
it must seek to provide a total view of society &sgurposes.

The onus then is on the educators in Africa to ensluat educational systems transmit our
cultural heritage. Western education should beptedato our own environment and not

adopted wholesale. In the past, most educatezsed@nnot fit into their society well. This is

still true today of most educated Africans.

Malinowski (1943) observed that:

“The young African of today has to make a livingdain this he has two
worlds, as it were, to depend upon. He belongseither of these fully and
completely that is, after he has undergone the ggsf European training
for he become through that partly alienated fronreptribal tradition, but
never completely adopted into the white community”.

The curriculum of our education should therefore &#apted to suit our peculiar
environment, culture and needs.

ACTIVITY I

Discuss why there can be no education without ceiltu

SUMMARY

. In this unit, we have defined society as a group@bple who live in a particular
territory, are subjected to a common system oftipali authority and are aware of
having a distinct identity from other groups arothnem.

o We also defined culture as the whole way of lifehaf community.

o We discussed the relationships between the socielyyire and education. Education
is seen as a vehicle for nurturing the young toobex a full member of the society
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and the transmission of the cultural heritage. t@al is therefore the content of
education.

ASSIGNMENT
1. Discuss why it is correct to sal¢ducation is the child of society.
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UNIT FOUR: SOCIALIZATION, THE FAMILY AND
EDUCATION

INTRODUCTION

We have discussed what a society is and that thebaies are expected to play certain roles
as they interact with one another. Every society iteway of life, which we call, culture.
Every society also has their uniqgue way of bringihg young up for adult life or to make
them full members of the society. In this unit, stell discuss the role of socialization and its
agents in making the young ones full members ostuety.

OBJECTIVES:

At the end of this unit, you should be able to:

1) Define the concepts of Socialisation and Family

(2) Give the importance of each in the educatiothefchild
3 State the agents of Socialization

4) Explain the process of Socialisation

SOCIALISATION

Every society is faced with the task of making gfmng children full members of that
society. The process for doing this called so@slis.

Socialisation is the process by which persons aedhie knowledge, skills and disposition
that make them more or less integrated membeiseaf $ociety. It is through the process of
socialization that members learn certain habi@ditions, knowledge, skills, norms, and
values which the society considers important.

Socialisation continues through a person’s lifeeritails both the transmissions of the socio
and cultural heritage and the development of pelggnZanden (1977) pointed out that in
the absence of socialization, society could nopeieate itself beyond a single generation
and culture would be non-existent.

IMPORTANCE OF SOCIALISATION

Socialisation is very important for the survivaltbe individuals in the society. Peretomode
(1995) listed the following as the importance ofiatisation:

(2) providing the foundation for the individual'Hective participation in society

(2 it inculcates basic discipline in the individisaich as respect for elders, toilet habits
etc.

3) it instils aspiration in societal members.

(4) it provides individuals with identities largeligrough the aspiration it encourages or
discourages
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(5) it provides for the stability, persistence ammhtinuity of society by communicating
the contents of the culture from one generaticthéoother.

(6) it makes minimum, initial communication anderaction possible by providing for
members to possess specific skills, values, intéret@avioural dispositions etc.

AGENTS OF SOCIALISATION

The process of socializing the young in the sodietglves many segments of the society.
Each role has distinct roles to play even thoughullimate goal is to make the young a full
member of the society. The socialization agergs ar

THE PEER CROUP

The peer group is an important agent of sociabratiThe age grade or the peer group
comprises of persons roughly the same age. Thtwghpeer group is not an established
institution like the school or the family, it has bwn customs and organization.

The peer group can also be defined as one compafsetembers of roughly equal age
sharing equal status as well and pursuing someestgein common.

The roles of the members are not well defined. Tdeynot only change frequently but
members too do change often.

The peer group provides an avenue for the childoebecome less dependent of family
authority. They are able to form their own identifijhe peer group provides a useful
transition between the world of the adolescenh&adulthood.

Within the peer group, members are exposed to leayd which they have no access to
within their individual families. There are somighlerto no go areas they can now venture
into behind the adults as a group. Thus, peercadsmn can serve either to bolster or weaken
the basic social identities and outlooks that veEreeloped earlier in the family.

The group also helps to make the child a more cexpidividual. They are exposed to

values and experiences of several other familidgchvare most likely to be varied. These
contacts broaden their horizons and perceptionsy Tlow see things beyond the microcosm
of the family but that of the society.

The interaction within the peer group is usuallghhiSocialisation is very effective because
the members are few, very close and the contaetg@tinuing. Peer groups have norms
and values, which members strive to adhere to. Jiioeip also provides, through their

leadership, behaviour models for all members. €ndency to be like the model is high.

Success within the group depends on the degrearttipation. Those that are withdrawn
will either fall out of the group or remain obscur&tatus often depend on the degree of
participation.

Data (1984) summarises the influence, power, andtions of the peer group when he states
that “A peer group shelters, and protects its membergivées him psychological sustenance
by meeting emotional needs of affection under stgnand acceptance. ..... Its members can
interact directly with one another. It thus provéden effective learning situation; it transmits
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the culture of society (undiluted form), teachedaime roles and social expectations, and
conditions the attitudes and sentiments of its neeghb

The school should therefore learn to use the stiaflgence of the peer group to the
advantage of the growing children. Teachers mestdmscious of this influence. Often it is
the source of disciplinary problems. Modern daitiem in higher institutions may be an
extreme of this.

THE SCHOOL

The school is a formal and planned social insttutiwith rules and regulations and
specifically charged with the responsibility of peeving, improving and extending the
culture by showing appreciation to it and adhereioc#s norms. The basic function of the
school in the socialization of the child is the eleyment of the cognitive abilities.

The school is designed to use its curriculum agpmnstrument to transmit on to the child
and possibly reinforce the skills, practical knodge, important cultural values norms,
patriotism and loyalty, lesson of obedience, arabijtconcern for others and so on.

It is in the school that the child extends the emnofhis human contacts and prepares himself
to deal with a world infinitely more complex thais lown family.

These roles and functions of the school will béetated upon in the later units.

THE CHURCH AND THE MOSQUE

The Church and the mosque are socio-religious tutstns in the society that help
individuals satisfy the spiritual dimension of theeeds. They are interested in the moral
aspects of personality development of not onlycthielren but the adults too. These religious
institutions affect and influence the economic, ital orientation, beliefs, values,
intellectual and social growth of their membersotigh their practices, preaching? and
teachings. However, this mode of teaching is diffierfrom that of the modern system.
Indoctrination of any kind is discouraged as clafdare expected to learn and believe on the
grounds of empirical evidence and environment@édiom. Whether there is a conflict or not
will depend on the subject mater dealt with. Teamshare expected to help pupils resolve
such conflicts without forcing their own beliefs the pupils.

At the level of the children, there is no doubttthmsques and churches play a vital role in
socialization, the methodology they use notwithdiag.
THE MASS MEDIA

The media of mass communication include books, maga, newspapers, posters in public
places, advertising billboards, films, televisithe radio and the world wide web (www) —
the internet.

Unlike the school, the mass media is not a formaiadizing institution but could be used in
most cases by educators as a powerful instrumesdaidlization. Mass media often transmit
messages of all sorts — direct information, enitariant, propaganda, persuasion etc. These
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messages affect people’s orientations, values &pdriences in no small measure thus not
only socializing the child but also persist in goialization of the adults.

Peretomode quoting Chinoy (1962) observed thatrthes media can, through the model of
behaviour they provide, the values they expressegperiences, thrills, entertainment, horror
and so on they offer-reinforce the efforts of tamily and school or weaken and dilute them.

Television, radio and the internet may cause ahildind adults to neglect practice of reading
skills or encourage pornography because they @seldlisure time for being entertained.

The above notwithstanding, mass media can be Hekaducational tools and strong
socializing agent. The internet and the use oftimabia in education is gaining ground.
ICT can no longer be divested from education. @hes is therefore on the school and the
parents to use them to the advantage of the childiiéhe children should also be properly
counselled and guided.

ACTIVITY I

1. Examine the term socialization and discussnisoirtance

2. Critically discuss four agents of socialization.

THE FAMILY

The family in the African setting includes the paege brothers, and sisters of the couple and
the children of their brothers and sisters. Thecept of family embraces a whole lineage.
Thus, the family is the fundamental biological aodial institution into which a child is born
and where the child’s primary socialization takkce.

Some authorities see the family as a group ofedl&ins, linked by blood and marriage, who
occupy a common household and are usually charaeteby economic co-operation and
solidarity.

In Africa however, members of a family may not €héne same household. Levi-strauss
(1960) listed the following as the characterist€a family:

0] it finds its origin in marriage;
(i) it consists of husband, wife and their childremuth it is conceivable that other
relations may find their place close to that nuctgaup;

(i)  the family members are united together by (a) ldgmids (b) economic, religious
and other kinds of rights and obligations (c) acfm® network of sexual rights and
prohibitions and varying and diversified amountfe¢lings such as love, affection,
respect, care, etc.

The family has a hold on the life of its members lite particularly in Africa. This is
probably because of the strength of the ties formewng members of the same family
which is usually very strong.
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The child learns to play appropriate roles and aegquabilities, attitudes and modes of
response that enable him to participate in sodlih the larger society from the family.
Thus, his personality is shaped and the cultunadadels and expectations are transmitted.

TYPES OF FAMILY

Family patterns vary from one society to anoth&ome of the various kinds of families
include:

€)) Monogamous family. This consists of one husband and one wife ahea with their
children. This is often referred to as the nucfaarily.

(b) Polygamous family This is a family in which the husband marriesrenthan one
wife at a time and all of them live in his house.

(c) Monandrous family: This is a family in which the woman marries amaand brings
him to her house to live. She exercises contrer die household and the children
belongs to her. This is a matrineal household.

(d) Polyandrous family. This is a family in which a woman marries mdnart one man
at a time and brings them to leave in her housbe &«ercises control over the
household and the children belongs to her. lisig a matrilineal household.

(e) Group family: In this family, men, by arrangement married sabeomen. There is
no sexual prohibition. The men, women and thedecdil in the group form the
family. The male children can have sexual intersewwith any female including
mothers. It is an extreme form of communal life.

) The Extended family. This is the traditional family set up in Africdt comprises
the entire lineage of a given family.

The functions of the family are childbearing, chéldring and primary socialization. The
ability of the families to do this differs. This because families also differ vastly in terms of
their significance in the social order. They atkffer in terms of social status — prestige,
economic strength, and political power.

Owing to this varying social-economic status, sofamilies are better placed to help
members of their family move high in the sociaht&r What the modern family can teach a
child therefore depends mostly on the cultural gamknd and socio-economic status of that
family. The socio-economic status of the familyhisrefore of paramount importance for the
socialization of its children within the framewaook societal demands. It has been known to
determine children’s ascribed roles and status#@seilsociety.

Experiments and studies in education have also istioai:

o there is a positive relationship between the lesfekeducational and occupational
aspirations of the child and the social statuheffamily;

o parental encouragement, regardless of the soaitissof the family, has a significant
influence of raising educational aspirations.
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. school achievement is positively associated with $slocio-economic status of the
child’s family;
o how the child responds to school is highly depehdenthe attitudes and behaviour

already inculcated in the child in the early yestrhome.

Owing to these varying family backgrounds also, sithool may not work perfectly in
harmony with the family in socializing the childlhe teacher must recognize this fact and
take cognizance of the role of family in the edigratof the child. The purposes of the
school and the family are intertwined so the schoost utilize this to the advantage of the
child.

ACTIVITY II:

Critically examine the role of the extended fanilythe socialization of the child.

SUMMARY

. In this unit, we have seen the role of the familythe socialization of the child. We
have also described the role of socialization emétucation of the child.

. Though there are many agents of socializationfahmgly is the most significant. The
family is the centre for the indigenous educatidrthe child and the culture is the
content of socialization of the child.

ASSIGNMENTS

1. Discuss critically the relationship between edwratind socialization.

2. What is the role of the family in socializationXptain the changes that have affected
this role in recent time.

3. Describe the role of the peer group, the schoolthednass media in the socialization
of the child.

4, Discuss the relationship between education anéathdy.
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UNIT FIVE: THE SCHOOL AS A FORMAL ORGANIZATION

INTRODUCTION

In this unit, you will be exposed to the conceftsahool organisation, characteristics of an
organisation, bureaucracy, characteristics of hwmeay, and the concept of the school as a
bureaucracy.

By focusing on the school as a formal organisatibe,unit will examine the school in terms
of its official structures and the patterns of dem-making, which arise within them. In
doing so, the unit attempts to draw a parallel ketwthe structures and patterns of decision
making of formal organisations such as governmeialbdishments and multi-national
corporations and the organisational structurescbbsls and patterns of interaction between
teachers and pupils in schools. The aim is to show the school reflect and reproduce the
same structures and patterns of decision makirige uhit underlies the similarities, which
exist in both structures and functions between #womool and other bureaucratic
establishments.

OBJECTIVES

At the end of this unit, you should be able to:

i) explain the concepts of “school and “society”;

i) state at least three links between school amiesy;

iii) name and explain four manifest functions otiedtion;
iv) name and explain four latent functions of editra

V) define a number of technical terms, such asroesgéion, bureaucracy and the concept
of the school as a bureaucracy; and

Vi) identify the similarities between the structsirand patterns of decision making of
formal organisations such as government establistsvaad those of the school.

THE CONCEPT OF ORGANISATION

Different people have defined the concept of orgation in various ways. Some of these
definitions are as follows:

Some writers (e.g. Etzioni, 1964; Ezewu, 1983) ridi organisation as a group with an
identifiable membership that engages in concerthbative action to achieve a common
purpose. Other writers (e.g. Bamisaiye, 1992 andangion, et.al., 1984) defined

Organizations as social units that pursue spegils, which they are structured to render
such as social, religious, cultural, health an@o#ocially relevant services.

A single distinctive characteristic of an organiaaf which distinguishes it from other social
structures like the family, is the fact that it Hasen formally established for the explicit
purpose of achieving certain goals. Every orgdiumahas its own particular formally
instituted pattern of authority and an official lyaaf rules and procedures.
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Alongside this formal aspect of the organizatioe aetworks of formal relations and
unofficial norms, which arise out of the socialeirgction of individuals and groups working
together within the formal structure. In schoolg @all this informal aspect of organization
the hidden curriculum. Both the formal and informadpects of the organization are
interrelated.

One of the most important aspects of the formaicstire of an organization is its system of
administration, and in modern societies, the typackninistrative system is the bureaucracy.

By and large, organization can simply be seen gap of people that consist of different
but inter-independent parts. It has an outline ofivdies and responsibilities to be
accomplished or to undertake. It has rules andaégus, relationships, roles expectations as
well as aims and objectives intended to be achieledther words, it is a collective entity
pursuing common goals, which the organization immheo attain or achieve. Examples of
organizations are: schools, social clubs, governmmnistries and parastatals, multi-national
corporations, hospitals, prisons, armies, mosquadschurches etc. All these are established
to achieve certain specific goals or aim. It i-sdlportant to note that these goals and aims
may differ from one organization to another.

CHARACTERISTIC FEATURES OF AN ORGANIZATION:

Etzioni (1964) has identified three characteristitan organization as follows:

i) Division of labour, power, and responsibilitiegliberately planned to achieve certain
goals.

i) The presence of power-centres which controldbecerted efforts of the organization
and continuously review its performance, and reepat its structure, where
necessary, so as to increase its efficiency.

iii) The substitution of personnel, i.e. unsatistag persons can be removed and others
assigned their tasks and people can be transfenggromoted.

ACTIVITY I

Now think about the structure of the school yoemdied whether primary or secondaly,
try to identify which of the characteristics of arganisation listed in this section apply [to
the school structure. Compare your notes withrsteing the same course with you.

THE CONCEPT OF BUREAUCRACY

For sociologists, bureaucracy is a component eh&brorganization and it simply means an
organizational model rationally designed to perf@omplex tasks efficiently. The essence of
bureaucratic organization is deliberately enactingiicies that control organizational
operations. By doing this, the organization intemodlsbecome as efficient as possible in
reaching or meeting its set goals and objectives.
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CHARACTERISTICS OF BUREAUCRACY

According to Marx Weber, the following distinctiveatures characterize a bureaucracy.
They are as follows:

Division of Labour:- Specialized experts are employed in each posttoperform
specific tasks.

Hierarchy of Authority:- This means that there is an administrative hiesarglith
each position under the supervision of a highenaity or a structure of command.

Written Rules and Regulations:There are specific rules and procedures which
define in clear terms the responsibility of eachmber of the organization and the
coordination of different tasks. Rules and reguolai are important aspects of an
organization for the efficiency and attainment ef goals. It is through the rules,
regulations, and procedures that an organizatisares uniformity of performance of
tasks.

Impersonality:- In bureaucracy there is formalized and impartiathnds of dealing
with clients. Bureaucratic norms and values dicthtg officials perform their duties
without the personal consideration of people asviddals. This is meant to provide
equal treatment for the employees.

Employment Based on Technical Qualificationsin a bureaucratic setting, the
employment of workers is usually based on spee@dliraining and clear career
structure. In other words, employment of persomhehsed on technical qualification
rather than favouritism. In addition the performanaf workers is measured by
specific or set standards. Promotions of employaes also based on written
personnel policies or regulations and conditiontsicty workers have to satisfy before
being promoted from one position to another pasitio

ACTIVITY I

Before turning to the next section of the unit,tevia few paragraphs illustrating how the
outlined characteristics of a bureaucracy appiéoschool, as you know it.

FEEDBACK

Now read the next section of the unit and compamear yllustrations with those provided.
Your illustrations should be close to the ones giwvethat section.

THE SCHOOL AS A BUREAUCRACY

To what extent are the characteristics of bureaycidentified above present in the school?
This question can be answered in the following way:

Schools and colleges employ specialized personnsiadf who are recruited on the
basis of expertise and qualifications.
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il. Schools have a hierarchy of positions and a forstraicture of authority involving
specific lines of command from the head of the stlfe.g. Headmaster, Principal,
Provost, Rector, Vice-Chancellor, etc.) downwardg.(eLabourers, Cleaners,
Messengers, Cooks etc.).

iii. All schools and colleges have rules and regulatigngerning the conduct of
behaviour. There are rules and regulations govgrtiie conduct of students on one
hand, and another set of rules governing the cdnaluteachers on the other hand.
Both teachers and students are expected to resgpettfollow these rules and
regulations of the schools with strict adherence.

iv. Schools and colleges have teachers who arededwvith specialist courses for the
age range that they teach. For example, in thehézaeducation programme, pre-
service teachers are taught courses that are gdaweamrds the production of
competent teachers full of technical qualificaticwgeh as sociology of education,
educational psychology, philosophy of educatiomficulum studies etc.

THE CONCEPT OF “SCHOOL”

The school is a place or institution for teaching &arning that is established for the
purpose of education. As an institution for teaghand learning, school has various goals
and objectives that include the following:

0] cognitive goals: The school is expected to prodiumdividuals equipped with
empirical knowledge and mastery of technology.

(i) moral or value goals: The school is expected talypee citizens who are equipped
with the proper values for their participation Iretdevelopment of the society;

(i) integrative goals: The school is expected to preduell-adjusted individuals, skilled
in inter personal relations.

(iv)  “social mobility goals: The school is expected torpote upward mobility and social
betterment of the individual. The social mobilityads are capable of over coming the
disadvantages of poverty, socio-cultural and etbaikgrounds.

In analyzing the structure of the British schodMsisgrave (1978) cites four assumptions that
underscore what most British people’s notion otfzosl is:

0] a school should enjoy relative autonomy andviadality;

(i) it should be relatively small and charactedZgy a common purpose and operating
under one head;

(i) it should mould character; and

(iv)  promote the inculcation of a well defined sévalues.

While it is clear that these assumptions were drireim an idea of a school that is typically
British, all would agree that the structures owttinby the assumptions apply to the

conceptions of what a school is and what it isifomost countries around the world. First,
that schools are separate places established ispHgiffor the purpose of teaching and
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learning. Second, although in countries such geM most schools are owned and financed
by governments (Federal, State and Local goverrshetitey nonetheless, enjoy relative
autonomy through their governing boards and par€escher Associations (PTAs). Third,
all schools operate under one head (the Head Teachie Principal). Fourth, because
schools, particularly at the primary and secondamels, are entrusted with the care of
children in their formative years, the responsipilto cater for all aspects of their
development both in character and in learning rests the schools. All these point to
inevitable links with the society. The stress @e moulding of character, for example,
assumes an agreed standard of social values amd norwhich children are to be socialized.

CONCEPT OF SOCIETY

The concept of society is simply defined as a grof@igpeople who live in a particular
territory, are subjected to a common system oftipali authority and are aware of having a
distinct identity from other groups around thent isl also regarded as group of persons
forming a single community.

A society tends to have some attributes or chaiatits that are vital to its existence. A
society must provide for adequate role differemraand role assignment. The stability and
continuity of any given society depends to a veaggé extent upon the performance of
particular activities by different groups in thatcgety. A society must provide an effective
means of communication for its members. One okfential elements for living in society,
or community, with others is a means of communizati Communication or language
provides the society with a means of socializirgy ntembers and a mechanism for role
taking.

A society must establish a shared and articulag¢adfsgoals. The goals must be meaningful
to at least the majority of people within the sogcieSimilarly, a society must prescribe its
normative regulatory system of means. That isap, ®nce a society has established its
goals, it must clearly define the means for thaiatbhent of these goals.

A society must establish among its members a watwdated value system for regulating
individual as well as collective behaviours to lmntnually handed down to the new and
younger members of the society by the older gelesthrough the socialisation process.

ACTIVITY I

1. Mention three goals and objectives of scho@ramstitution.

2. For society to persist or continue, it must hav&ulfil certain attributes or
characteristics, name three of them.

THE LINKS BETWEEN SCHOOL AND SOCIETY

Education is one of the basic activities in all lumsocieties for the continuance of a society
depends upon the transmission of its heritagedoytiung. It is essential that the young be
instructed in the ways of the group so that the/lvehave according to the accepted code of
behaviour of the group. Every society therefor@al@shes its own ways of socialising

children into the norms and values. The goalsaegpset for its educational system and
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what and how children are taught in school all delpepon what is perceived as valuable to
that society.

It is generally considered that schools like arhyeoformal organizations are created to serve
the society and therefore they should concentriééation and resources on the purpose for
which they have been created by the society. Theyld serve as activities centres of the
community. They should exert their influence ia tommunity by practically demonstrating
those ideas and values they stand for (Dada; 1@rdted in D.L. Dubey et al (1984, P78).

It is commonly accepted that the major functionsohool is to produce men and women
who, in addition to being able to make succesdfihd, can also adjust to society and
contribute to its economic and social well being.

It is through education via schools that individuetceive knowledge and skills, which can
be used to improve general standard of living soeiety as a whole. For example, through
both their knowledge and people processing funstitthre schools are able to produce the
required manpower such as engineers, agriculttsahschitects, doctors and others that are
vital for meeting both the basic needs of societythese areas and for generating high
productivity and growth in the economic sectorh# society.

In order to explain fully the links between educatand society it is necessary for us to look
closely at the social functions of education. Maseg (1978) focuses specifically on these
functions. He maintains that the relationship lestw the school and society is essentially
complementary, and outlines five aspects of thatimiship where this is apparent.

First, the school performs a political functiorhab levels:

0] the legitimisation of government and its idegfahrough political socialisation of the
citizenry; and

(i) training and provision of political leadersadt levels of government.

Second, the school supports the economic sectdheofsociety with highly trained and

educated manpower it requires for generating growttis view of the school as pointed out
by Nieto (1992), concentrates more on the laboukatgurpose of schooling, which almost
exclusively subordinates education to the neediseoéconomy.

Third, and closely related to the economic functitve school performs the function of social
selection through which the more able of the sgae¢ sorted out of the population. This is
necessary for role differentiation and role assignirand hinges on the vital role education
plays in stratification.

Fourth, the school helps to reproduce society tjinois conservative function of cultural
transmission from the older to the younger genamati Young children learn about the
norms, values and patterns of accepted behaviotiveof society through education both at
home and at school.

Fifth and finally, the school provides society witinovators who are able to initiate and
sustain desirable change vital for its survivahita rapidly changing world.
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This way of viewing the relationship between thkeaa and society is directly similar to that
which dominates the structural functionalist pecspe. The functionalist view of education
stresses the positive contributions of educatiothéomaintenance of the social system. By
focusing on the question, what are the functionsdfcation for society as a whole and its
corollary; what are the functional relationshipavween education and other parts of the
social system?, the functionalists have narrowedr thearch light on only the integrative
aspects of the relationship between school andeso¢Haralambos & Holborn, 2000).
Durkheim, for example, saw the major function oleation as the inculcation of value
consensus.

MANIFEST FUNCTION OF EDUCATION

Manifest functions of education consist of the basnd obvious functions of education.
According to Swift (1969) there are at least fouamifiest functions of education in society.

0] Inculcation of values and standards of the etyci

(i) Maintenance of social solidarity by develogim children a sense of belonging to the
society together with a commitment to its wayif#,las they understand it.

(i) Transmition of knowledge, which comprises theacial heritage.
(iv)  Development new knowledge.

Other manifest functions of education are as fadlow

> The provision of literacy and numeracy and spezsali training for occupational
competence leading to personal fulfilment and $aaatribution.

> The presentation and transmission of culture from generation to another.

> Encouraging democratic participation through thackeng of verbal skills and the
development of individual’'s ability for rationalitiking.
> Expansion of student’s intellectual horizons.

> The production of patriotic citizens through lessdy illustrating and demonstrating
the nation’s greatness and glory. For example hiegmof Social Studies, History and
Geography etc.

> Education is an agent of upward social mobilitgatiety.
> Education is also an agent of socio-cultural chaargereform.

THE LATENT FUNCTIONS OF EDUCATION

The latent functions of education refer to the fiors of education, which are not obvious
but are implied. Swift (1969) identified some oé#le functions as follows:-

i. It is a free baby-sitting service, separating akitdfrom their parents for regular and
reasonably prolonged periods of the day and year.
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iv.

It provides opportunities for children to becomey@inted with a wider and more
diverse circle of friends than they would otherwisach.

It is a useful marriage market because young adwlisetimes choose their mates
from amongst their educational peers.

It is also a means by which the supply of laboueduced.

The institution of education via schools is a digant agent of socialization, i.e. inculcation
of values and attitudes acceptable to the sockedyication reflects the general pattern of
society. This means to say that the school cutioufor education is determined by the
socio-cultural pattern or needs and aspiratiort@ftociety.

ACTIVITY II:

At this stage, close your book and in your notebinpko:

ltemise two manifest functions of education.
Identify two latent functions of education

SUMMARY

In this unit, you have learnt that:

There are two major questions, which have guidatttfanalist’s explanation of
education.

- What are the functions of education for societp aghole?

- What are the functional relationships between etilutand other parts of the
social system?

Two major functions of education are the manifest Etent functions.
- Manifest being those basic and obvious functionsdafcation.

- Latent being those functions of education that raferred to as functions
which are not obvious but are implied.

An organisation is a social unit, which is struetlito provide social, religious, and
cultural, health and educational services for thepbe.

Examples of organisation are: Schools, Hospitals et

The characteristic features of organisation include
- Division of labour

- The presence of power-centres

- The substitution of personnel.
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. Bureaucracy is a component of an organisation, lwwhieans an organisational model
that is designed to perform tasks and functiorcieffitly.

. The characteristics of a bureaucracy are: Divisibfabour, hierarchy of authority,
written rules and regulations, impersonality, emgpient based on technical
gualifications.

. The extent to which the characteristics of bureatycrare identifiable in the school
organisation, such as:

- Schools employ qualified personnel.
- Schools have hierarchy of positions from the scheald down wards.
- The presence of rules and regulation in schoolscatieges.
- Schools have teachers who have received trainingpair various areas of
specialisation.
ASSIGNMENT

1. Write a paragraph each on the five social femsti of education outlined by
Musgrave (1983) and illustrate the reciprocal rextoir the relationship between the
school and society.

2. Write an essay drawing a parallel between thectires and patterns of decision
making of your state’s Ministry of Education anask of the school in which you
teach (if you are a teacher) or your former school.
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UNIT SIX: THE SCHOOL AND THE LARGER SOCIETY

INTRODUCTION

In Unit 5, we examined the concept of the schoa &srmal organization. You've seen that
the school, in terms of its official structures guatterns of decision making, is similar in
many ways to formal bureaucratic organizationsis Bpproach to school as an organization
or a sub-system enables us to analyse its relaipmgth various other social institutions or
sub-systems of the wider society such as the paliatnd economic organizations. Already
in Unit 1, we have outlined the conceptual framdwaithin which this analysis can take
place. In this unit, we shall proceed with a dethianalysis of the complex relationships
between the school and other social institutions.

Furthermore, the lines of this exploration haveoafready been drawn in Unit 1. They
consist of the five aspects of the relationshiplioeti by Musgrave (1983). These five
aspects will be discussed in greater details ifdhewing sections of the unit.

OBJECTIVES
At the end of this unit, you should be able to:-

i) discuss the nature of education’s contributionstter sectors of the society such as
the polity and the economy;

i) explain the reciprocal relationships between edowaand economic growth, and
between education and politics;

iii) define a number of technical terms, such as satiatification, class, status, power,
and the concept and types of social mobility (eaitand horizontal); and

iv) discuss how differences in class and status of Ipempy influence the educational
life chances of their children.

THE SCHOOL AND THE POLITY

As a convenient starting point of this analysis, skall investigate how the school and the
polity are interrelated by looking closely at theotpolitical functions of education singled
out in Unit 1. These are political socializationdaihe legitimisation of the ideology of the
ruling government.

However, it is worth noting at the on set that hseaboth education and the polity are
indispensable sub-systems of the society each ngriiward the integration, cohesion and
unification of the society. Their relationshipnaitually interdependent. Whereas the polity
sets the goals for education and determines bstmature and purpose through policy
making and regulation of education practice, edanabn its part creates the necessary
political awareness and competence necessary five grarticipation in the political affairs
of the society.



Sociology of Edtioa (PDE 109)

The Creation of Political Awareness

As mentioned earlier, political socialization is assential role that the education
system performs. Coleman (1965) described theegiraf political socialization as a

process of acquiring attitudes and feelings towthedpolitical system by individuals

as well as toward their own perception of theirerot it. Blakemore and Cookey
(1981) viewed this process as involving the masks$a

0] learning how the political system works;

(ii) developing feelings about the system, which coudd dither positive or
negative; and

(i) the development of attitudes about one’s competendack of it to partake
actively in politics.

To illustrate this process, let us examine the réxte which government in
Nigeria attempts to inculcate political values tigb the school. There are
both within and out of school strategies that ai@dpused in this regard.

The within school strategies include the teachirfigsubjects like Civics,
Government and Social Studies aimed at produciog gdizens with positive
feelings about their nation and its institution¥he establishment of unity
schools across the country and the mandatory tieciteof the National
Anthem and the National Pledge every morning bysthbhildren are meant
to inculcate the feelings of national consciousra®s national unity in young
children.

Similarly, through student unionism, the youth @rducted into the art of
governance. By acting and playing political rotkging their school years,
students imbibe political values and the intricacié politics. For many a
student, students’ unionism serves as a springbfmrglunging into real
politics in later life. Through it, they learn deoratic ideas such as
representation, consultation, accountability areeotegulatory checks on use
and abuse of power. They are also initiated ihegolitical system of their
country since students’ politics is usually a refilen of the politics of the
larger society.

In the past, especially during the colonial era, ¢kentral political contribution
of education was the training of a small governrakelites for such minimal
jobs as secretaries, clerks, interpreters, etc.d¥ew based on the activities of
early educated elites in most independent societies turned out to be
nationalist leaders that won independence for tmintries, it is apparent that
education not only results in moral developmentvas the intention of the
missionary schools but also in the creation oftmali awareness among the
educated (Thompson, 1983). The more highly educatedusually more
aware of the impact of government and are morelylike consider them
competent and free to engage in political discussi@and influence
governmental affairs.
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b)

The corollary of this awareness is the productibthe critical mass of trained
manpower vital for the smooth running of the poéitisystem. In recent time
when societies are undergoing industrialization anddernization, the

political class of any society is usually made uppoofessionals, political

scientists and industrialists who are product & #ducational system. For
instance, even though the control of educationatesy of any society is
usually under policies propounded by the governnmanthe society, such
policies were in reality, drafted by professors amiversity administrators,

trustees, corporation directors and governmentauomts who are in one
form or the other involved in the business of edioca(Shield and Greer
1974).

Education and Legitimisation of Government

The second aspect of the relationship between dheos and the polity is the way
governments try to manipulate the education systemrder to increase their own
legitimacy. As Blakemore and Cooksey (1981) palntaut, the popularity and
legitimacy of political leaders depend largely asttbtheir willingness and ability to
meet peoples’ escalating demand for schooling.s Tdmt of the political importance
of education has made it central and on top pyidrit political campaigns of all
political parties in Nigeria. Consequently, intemtion in education has become the
most popular yardstick for measuring the succedailure of governments. For this
reason, governments habitually cite their efforisthe provision of educational
facilities as their main achievements and basigheir eligibility for re-election.

The second aspect of government’s manipulatiordatation is in its control of the
nature and purpose of education. Governments aowtrat subjects are taught in
schools. The main aim in this regard is to protmut legitimise the ideology of
government. Ideas that run contrary to the rulgmyernment’'s ideology would
normally be suppressed and excluded from the sshoatricula.

During the post independence era in Africa, thewmial masters used education as an
instrument of neo-colonialism. As Mugomba and Nyag1980) puts it;

Any serious analysis of the political economy dbeial education in
Africa during the colonial period itself and in thp®st independence
era would be meaningless if it divorced such edaonafrom the
ideological milieu which emphasized metropolitatiwal and racial
superiority and considered education to be one f primary
instrument to be used in cultivating European jpdit and economic
hegemony over Africans (p. 4).

According to them continuity in the role of educatiduring the colonial period and
in the post independence era is provided by the-co@mial dependence

arrangements which most African states acceptatieapackage deal for regaining
their independence. Under the arrangement, meitapgdowers continue to provide

school teachers and university personnel. Theydefihat they consider as the right
kind of education either in a complex manner ontiu
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C) Impact Of Politics On Education

Just as the educational sector influences theigobf any given society, so also does
the politics of the society influence the educatiasystem. According to Shields and
Greer (1974), “decisions regarding educationalitutédns in any given society are
usually subject to state authorities”. Even thoughecent times private individuals
and non-governmental organization establish antraloprivately owned educational
institutions, the real control of these institugsohoth private and public education
institution lies squarely in the hands of politlgabppointed board of ministerial
administrators who are there to protect the inteaesl political ideologies of the
government of the day. This, it usually does throfaymulation of policies that guide
entire educational system. Government of the dapugh its education policies and
legislations, ensures that parents send or enedt thiards in school. Examples of
such programmes include the Universal Basic Edogil.B.E.), education for the
nomads and fishermen, a programme under the Nat@oamission for Nomadic
Education (NCNE) etc. All these education policsl programmes are with a view
to providing education for all.

Other aspects of this control include decisionfiow much is allocated to education
as against other equally important services sucthesdth, agriculture and rural
development; as well as the distribution of fundsoas levels of education (primary,
secondary and tertiary) and between types of emuncat(academic,
technical/vocational and adult literacy). In adufit there are decisions about which
groups of the population to give priority to in e of class, ethnic and minority
backgrounds and gender.

ACTIVITY I
1. Mention the three tasks that are involved ingtaeess of political socialisation.

FEEDBACK ACTIVITIES

Compare your answer with the three tasks identifirethe unit. Note any difference and
modify your answer accordingly.

EDUCATION AND THE ECONOMY

School also helps the society in developing itsheany. Both economists and educationists
regard education as an investment in human capital.

Education is a long-term investment by the statmade itself a better place in which to live
and a better place in which to make a living.

The role of the school here is to ensure that ggsignvestment in human capital pays the
necessary and desirable result. In this regarandbeducation, through the institution of
school, has multiple functions to perform the mogtortant being to produce well educated
people who will bring their talents, knowledge,liskand experience to bear as they function
in various capacities in the economic sector ofgbeiety. In this way, formal education is
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the infrastructure for developing the economy. Bigt infrastructure has to be properly and
firmly rooted. Through this educational infrastugt, pupils should be given proper attitude
and skills for vocational efficiency and for theogress and survival of the social order.
Education is therefore, not only a prerequisite doonomic growth and development, but
also a necessary and sufficient condition for malitemancipation. This means economic
development is indispensable for political and abicitegration both of which are vital needs
of our society today. In fact, education is the keymodernization in all its ramifications.
The proper role of the school is to see that thktrype of education is provided in order to
achieve the right type and acceptable form of nmudation.

This view of the relationship between the schoal Hie economy concentrates on the labour
market purpose of education. As pointed out bytdN{®992), such a view tends to assume a
somewhat mechanistic explanation of the relatigndietween education and economic
growth; that the supply of skilled manpower playsritical role in the development of the
economic sector. This view is typified in the AghReport on Nigeria, which stressed the
importance of manpower forecasts, which in turn tedthe massive expansion of both
secondary and high education in the 1960s and 1970s

The economy on its part provides the bedrock upbiciwthe education system thrives. The
level of economic buoyancy of a society determihestype and size of its education system.
The economy provides the funds for the construabibschools’ infrastructures, payment of
teachers’ salaries, procurement of teaching anchile@ materials such as furniture and
instructional materials, and school supervision iasgection. The questions of how much to
spend on education and what rate of expansion eacbommodated within the education
sector are both dependent on available resourcegiven society.

ACTIVITY I

1. Write an essay summing up what you think is tiaure of education’y
contribution to economic growth, and the reciprogalationship between
education and economic growth.

FEEDBACK ACTIVITY
Discuss your answers with your course facilitatoyaur subject specialist on line.

EDUCATION AND SELECTION

At any time, society contains children of differaatiilities and potentials. The education
system acts as a sorting mechanism by channeléngg children into different professions
and occupations in their future lives. This sefwfctions of the school is generally termed
as “people processing” or the “selection proceds’this regard, schools screen, assess and
grade the children that pass through them for cattops. In this way, schools affect the life
chances of young children.

The use of the education system as a sorting methas usually influenced by two main
factors. The first can be traced to a politicaérast in universalising access to education to
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all able children of all social classes accordimghieir abilities and capabilities. This has led
many countries including Nigeria to embark on massixpansion of education at all levels,
but more particularly at the primary level in théid to universalise access to qualitative
basic education to all children irrespective ofitieéass, ethnicity or gender.

The second factor is based on a strong econongresitinfluenced by those who believe that
skilled manpower plays a critical role in econongdevelopment. Under this view, as
discussed earlier, economic survival depends hkargel a steady and numerous supply of
highly educated technicians, technologists and rofhr®fessionals with the necessary
industrial skills the are needed for generatindiipgoductivity and growth in various sectors
of the economy (Musgrave, 1983).

ACTIVITY Ilil:

Write a couple of paragraphs each containing aofaavhich influences the use ¢f
education system as a sorting mechanism.

FEEDBACK ACTIVITY

Now compare notes with other students on your eéufse the factors you have mentioned
both economic and political in nature?

EDUCATION AND SOCIAL AND CULTURAL REPRODUCTION

In this section, we shall look at the two main fumes of education identified in Unit One;
namely cultural transmission and change througbvation. Morrish (1976), stated in this
regard that the object of education in generab igrovide young children with the means for
understanding their society and its structures ardditutions, as well as opening up
opportunities for them to create “meaning” out bkit environment and interpersonal
relationships.

a) Cultural Transmission

It is generally agreed that schools help the fanalypass on the national culture to
children entrusted in their care from very earlyifi@. This point is best exemplified
by Nigeria’s attempt to use education as an instninfor inculcating national
consciousness and national unity. The task oNilgerian schools, particularly at the
lower levels is to produce a good and united aiigecomprising people who think of
themselves first as Nigerians before they thinkhefmselves as belonging to any
ethnic group or region.

You have in an earlier section, studied the prottessigh which our schools perform
this transmission of the national character. Youvehseen how the school curriculum
is used to inculcate political values that promoé&tion building. On yet another
plane, you have learnt how the schools are uséidmnsmit the cultural heritage of a
given society to its new members. This is achiettedugh the passing on of the
cultural values, norms, ideals and patterns of gtecebehaviour and conduct of the
society to the younger generation. This aspecthef transmission of culture is
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b)

generally termed “socialisation process”. Ithisough the socialisation process that
societies and cultures ensure the preservationedf integrity, identity and continued
existence.

However, this process of cultural transmissionscflt caution because of the cultural
conflicts, if not confusion that exist in any givewciety. The crucial question is
“what elements of the culture should the schoaidmait? It is possibly easy to assert
that in such a state of affairs, the job of theosths to help to pass on to the new
generation those elements of the old that havethatest promise of contributing to
the advancement of society. The materials and rdstbbinstruction are to be taken
from the culture as well as methods of classroomagament and control. Principles
and practices in school are to be selected fromctiiure also. The principles,
theories, laws as well as social and moral nornesl @s subject matter in the school,
should be drawn from the culture of the societynéte if school is to play an
effective role as an agency for cultural transmissthe school and the culture should
be inextricably interwoven.

Promoting Change

As mentioned in an earlier section, in additiorpteserving the cultural heritage of
society, education also serves an innovative fanctwhich brings about desirable
changes in society. This is achieved through toeigion of knowledge and ideas to
members of society. Schools produce highly eddcatel skilled individuals whose
education and level of enlightenment enable themnitiate and pursue change
through innovations and critical reflection on tiié ways of society.

The society, which schools should reflect, is dieamot static. It changes. So in
reflecting it, schools should participate in deteing the direction of its change. The
point here is that while the school is expecteddoept the social forces that play
upon it, it should nonetheless not be obliviousttegm. At any given time in the
community, one can see that, there is an appatatat sf cultural confusion. In this
regard, the school cannot just simply reflect amtpptuate such confusion. Rather,
the school should actively participate in the pescef shaping the culture by focusing
on only those aspects of the culture that helpésgrve and maintain its integrity and
others that have the promise of improving it. Thkea®l leads and directs the culture
and should be integrated with the social life & preople. It should change as well as
reflect the community. In fact, the schools shaiakle part in the determination of a
future social order. The proper role of schoolhieréfore, to select, organize, direct
and structure these forces in the light of presental needs, local circumstances and
future demands.

Conclusively, in the process of necessary adjustnsehool must help the society in
the development of new attitudes, new values amd teehniques demanded in the
new order. It is clear that many of our traditioatltudes are inimical to development
and would require change. Such negative attitidekide our chauvinistic and
ethnocentric tendencies, our tendency to expeateteive or to give reward for
performing our normal public duties, our lack oktkense of objectivity that is,
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inability to remove one’s own feelings or own wedfdrom the problem at hand; our
low sense of responsibility, that is the lack otlieg of dedication, obligation,

empathy and love toward one’s community and diste¢a one’s public office, our

tendency towards double standards of ethics andilityorand our nepotism and
corrupt tendencies. It is the role of the schoolkasagency for cultural change to
consciously help to change these attitudes by ¢omsly emphasizing and

inculcating the appropriate social attitude.

ACTIVITY IV
Outline and discuss the impact of education ortipsland vice versa.

EDUCATION AND SOCIAL STRATIFICATION

THE CONCEPT OF SOCIAL STRATIFICATION

Social stratification simply means the way the stycis divided into layers or social strata.
Certain groups of people are socially superiortteecs. It also means social inequalities of
wealth, power and prestige that result from socialk. Social stratification can also be
explained in terms of the division of a populatiomo unequal layers or strata based on
income, wealth, gender, ethnicity, power, statgs, @ religion.

According to Marx Weber (1947), Stratification hédsee separate elements. They are as
follows:-

i) Class: This refers to a person’s location in a societsr®mic system resulting in
differences in the nature of work, income and weatlass position in society is a
strong determinant of what one’s life style is. Tdwncept of class is also used to
differentiate the population on grounds of econoaansiderations such as inequality
in terms of wealth or income.

i) Status: This means a person’s relationship to establisloeiblsposition in society
that vary in terms of prestige. Status also corgtra respect and differences given to
individuals and groups. It can be achieved and alag be linked to occupations.
However, other kinds of status are:

a) Family background status.

b) Ascribed status — old people have higher stditas young ones. Males have
high respect than females.

C) Religious leaders are accorded high status iévleey are poor.

d) Occupation e.g. University professors and Donkave high status while
labourers have not.

ili Power: This refers to one’s relationship to governmentald aother political
institutions, which will affect other people. Fotaenple, the Headmaster has political
power both in school and outside the school. Baehers and pupils are under him
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and he can take decisions that affect their futArether role of the Headmaster is
the outside role, which is in the community.

From a sociological perspective, class, status poaer are not regarded so much as
attributes of individual as they are aspects omelas of social structure itself (Appelbaun
and Chambliss 1995).

Generally speaking, people in the society are gaak People are categorized into different
layers or stratum of the society. Members of eactiian tend to relate to one another.

The categorization of individuals in different s&raas well as the way in which members of
each stratum relate to one another is called sstification (Ezewu, 1983).

Social stratification is the systematic inequaditief wealth, power and prestige that result
from social rank (Weber, 1947).

Social stratification is the division of peopledrdtrata or hierarchy on the basis of variables
such as: wealth, prestige, power, etc.

The popular classification of society is lower, dig and upper classes. Social stratification
and social class of a person or persons may besst rof education, politics, religion,
occupation, economy etc. However, social classesatr stable, and they can change. Person
or persons may move from one social class to ansth@al class. This movement from one
social class to another is called social mobility.

THE CONCEPT OF SOCIAL MOBILITY

Social mobility simply means the stratification tgym, particularly as a result of changes in
occupation, wealth or income. It is the movemerammindividual from one social stratum to
another within the occupation, class structureocresy.

Kelley (1967) sees social stratification as “thétige location, horizontal and vertical of
persons towards each other in terms of the relatiwking of power, wealth and honour
within the social structure known as the society”.

O
%

Vertical Mobility:- This means the movement of individuals from ongastratum
to another social stratum. This type of mobilitgludes both upward mobility and
downward mobility. Upward mobility is an increasedccupational status, moving to
higher and more prestigious positions. While thealeard mobility is a decrease in
occupational status, from someone who is workingrntenemployed person.

2 Horizontal Mobility:- This simply refers to the movement of individualghm a
social stratum. In other words, it is a changedoupation that involves no change in
status, example autoworker to steelworker. Horalomobility is also known as
lateral mobility.

<,

THE EFFECTS OF FAMILY BACKGROUND ON CHILDREN'S EDUC ATION

The socio-economic inclination of the family is @&rsficant variable that affects the
educational achievement of the child. This meaasttie higher the socio-economic status of
the child’s home the higher his educational lifamtes. The parent’s economic position as
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well as their attitude to education may determihe thild’'s chances of continuing in
education or otherwise.

Children from a lower socio-economic status areeniely to encounter problems such as:-

problem of accessibility/enrolment, lack of motieat and encouragement, drop-out,
negative attitude of parents to schooling resulfiogn poor condition, parents’ inability to
cope with school expenses, and problems relatadriecompletion of schooling.

Children of parents occupying higher socio-econostatus stand a better chance of both
gaining access to and achieving in education. d@dm from high socio-economic
backgrounds have the following advantages:-

< Early enrolment in school: - Parents with higheciseeconomic status give their
children an early start in education by enrollihgrh in nursery schools. This gives
such children an edge over those who are not pgeil to have an early start as it
helps the children to be familiar with the schontats environment as well as its
academic aspects like the learning of certain quisceuchas 123456 7 8 9 10 etc.
and ABCDEFGHIJetc. as well as skills sashhow to hold the pen, how to
draw, paint and write.

0
%

Due to the financial position of parents under théss, they can buy school facilities
and materials for their children. Thus, learnisdacilitated.

0
%

Children from higher socio-economic class are niikely to be encouraged and
motivated. In addition to having an early staregfucation, they are also known to
enjoy other privileges at home such as the follgwin

> Children go school early

> Parents check their children’s books after schoar$.
> Parent praise for hardworking performance.

> Parents employ extra-lesson teachers for the emldr

< Such children are also more likely to attend thestpoestigious schools because their
parents have the wherewithal to bear the costsialitgtive private education. Such
schools are usually known for:

- Qualified teaching Staff;
- Adequate teaching and learning facilities;

<,

- A high sense of commitment to work;
- Good teaching and learning environment; and

- High educational performance leading to opportufotyUniversity or higher
education, which at the end of the day provides dgaxcupational
opportunities and high income for living.

Dubey et al (1979) identified the following in thight of the relationship between socio-
economic status of parents and their children’$operance in school:
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i. The most important predictor of achievement in sttassociated with the family is
socio-economic status;

il. The higher the socio-economic status of the chifdiily, the higher we expect his
school achievement to be;

iii. The relationship of socio-economic status to admesnt is always consistent, no
matter whether our measure of status is the ocrupat father, the education of
parents, the income of family or a combinationhafge. It remains the most important
predictor even in the face of that significant ahfe called ‘ability’; and

iv. Family size. Children from lower socio-economictgsahomes, where the family is
large, start school with a verbal disadvantages Tsiassumed to be because such
children have less interaction with adults and resildlings and their parents are more
likely to be without any formal education of thestern type.

However, it is pertinent to mention here that ina always the case that children from high
socio-economic status perform better than those fimver socio-economic status parents.
Children from parents of higher socio-economicustatho misuse the opportunities they got
are unlikely to perform better. While on the otlmand, children of lower socio-economic
parents who are hardworking, dedicated and comenttework are likely to perform well.
This of course may not be unconnected to the fadtthey have seen the poor condition of
their parents and thus wish to change it for betterugh education.

Education is one of the agents of social mobilibd ahus influences a person’s future
economic status in society. The higher the leveddhication of an individual, the higher his
chances of occupational opportunities.

ACTIVITY V:
1. a. Define the concept “Social stratification”.

b Identify and explain three elements of socialtgtcation.
2. a. What is social mobility?

b Briefly explain vertical and horizontal mobility

EFFECTS OF SOCIAL STRATIFICATION ON EDUCATION

At this stage, it may be necessary to pause and &gkat then are the effects of social
stratification on education?

In the previous sections, we have touched on sdrtteeovays in which parents’ social class
affects the educational opportunities of their dfgh.

We have, for example, alluded to the fact that paref low socio-economic status may be
either unaware of the benefits of what parentsigh Istatus know by virtue of both their
educational and occupational exposure, or unabtetdipoverty to provide certain school-
like or school supportive activities for their ahién at home. We have agreed in this regard
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that parental support of education and the prowisiba host of other enriching experiences
such as home tuition, access to home librarie$ifyatn learn the language of the school at
home, an early start in education and access to pnestigious schools are not only crucial
to children’s success in school, but also respémsdr the emergence of an obvious class
division in children’s education life chances.

It is evidently clear from the above that sociahtitication promotes obvious class division
in educational life chances. Thus children of thedie and upper class parents are better
prepared for school education more adequately ttaldren from the low social class
structure.

QUALITATIVE DIFFERENCE IN EDUCATION

Children of middle and upper class parents ancklites are at an advantage over those from
the poor or low socio-economic status parents alé agechildren of the uneducated or
illiterates. Children of the high socio-economicrgrgs gets the opportunity of having
adequate school facilities, learn to speak Englggit from home before going to school and
during school attendance at quality schools, haguality teachers etc. These and many
other factors help to enable the children to havelity education thereby making a
significant difference in terms of quality and lewé education between the children of rich
and elites on one hand and those of the poor hisdates on the other hand.

SOCIO-ECONOMIC PROBLEM

Education is a sound investment that is expecte@rtoance the economic growth of
individuals. It is a known fact that education isteong factor of social mobility. This means
that education has the ability to influence a peisduture economic status in society.
Consequently, a person who has attained highet t#veducation is likely to have higher
chances of getting good jobs, which in return, whelees an individual’s social class. It is
very clear that children of higher socio-econoniass are better opportune to attend the best
schools and colleges and have better chances g goitertiary institutions and Universities.
This situation tends to create the socio-economablpms in the society, thereby, widening
the gap between the rich, elites on one hand, lamgoor, as well as the illiterates on the
other hand.

OVER PROLIFERATION OF CLASS AND PRIVATE SCHOOLS

The economic position of parents largely determitiesr ability to provide education for
their children. This means that parents send ttieidren to schools based on their economic
capabilities or status. Wealthy and elites paresetsd their children to class and private
schools, leaving the poor parents to send theidiehi to government or public schools most
of whom are today in bad conditions. Examples agglschools are: Capital Schools, Unity
Schools, Federal Government Colleges, Federal &eigbolleges, University Primary
Schools, University Secondary Schools, etc. In tamdithere are various private schools
across the country, both at primary, secondary wmdersity levels. Children of the poor
parents or lower class status are likely not talgetopportunity of attending class and private
schools.
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It is pertinent to note that in class and privateosls, high fees and levies are charged, which
tends to pose a serious problem to parents thatarein their attempt to provide a quality
and quantitative education for the their childrém.addition, too many class and private
schools have led to the widening educational gdydxn the children of the poor and rich
parents in the society.

RURAL-URBAN IMBALANCE IN EDUCATION

Some people in the society have direct access afityjeducational opportunities. These
people are mostly the middle and upper people. ®tde not have ready access to the
educational opportunities. These in most casesttaelower class people and the rural
people. People that are living in the cities arfgaarcentres have access to more and quality
resources. Those in the rural places do not erjeyaccessibility of resources. Thus, they
have no option other than to send their childrethtopoor schools in the village. There are
the rural-urban differences in educational oppatyurin the society. It is the social
stratification in this respect that leaves ruraugps and the poor people to remain deprived of
educational opportunity from generation to generati

GENDER BIAS IN EDUCATION

Girls and women from middle and upper class pararédsadvantaged when it comes to the
provision of education, especially where there laogs and girls in the family. As for the
upper class parents, they stand a better chanegucfiting both boys and girls. On the other
hand parents that are poor are likely not to be #&blsend all their children to school. Thus,
when it comes to who is to go to school, girls @men are placed at a disadvantage. The
usual reason is that, girls and women are takennfarriage and therefore, it is more
important to educate the boy-child. This trend mrenprominent in northern Nigeria. In the
eastern part of Nigeria, the case is different bseait is the boy-child education that is a
problem in the area. This means that more girlganeg to school than boys. In any case the
economic factor is playing a significant role intetenining the educational life chance of
boys and girls.

However, it is not always true that children fronddie and upper class perform better and
achieve more than those from the poor and unediigateents. It is very possible to have
children from high socio-economic status not periioag well in school. Children of poor and
uneducated or low socio-economic status parents mpejorm well in school and
consequently attain high educational status omther hand.

At this juncture, it is relevant for the teachensl @rospective teachers to understand that
children from the middle and upper social classiliasare more likely to perform better
than those children from the poor and uneducatetelo This as we have seen earlier in this
chapter is not unconnected with the advantageseofipper class homes over those of the
lower class homes.
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ACTIVITY I

Outline and discuss the effects of social $ization on education in Nigeria.

Think about the children that are out of schingfour area and write an essay pn
why you think this phenomenon prevails in a natiwet professes the principle ¢f
education for all.

SUMMARY

The purpose of this Unit has been to illustratehktbe contributions of education to

and its reciprocal relationships with the other-systems of society such as the
polity, the economy and the cultural system of siyci We have seen that, on the one
hand, education affects peoples’ outlook on lifegvjles general and particular

knowledge and skills and changes attitudes anditignof people, which together

affect a community’s socio-cultural, political amg¢onomic development. On the

other hand, we have seen how dependent the educatsiem is on other social

institutions for its nature, purpose, contents eggburces both human and material.
In the examination of this relationship, the undidl great emphasis on the

complementarities.

Knowledge of the relationship between education pwidics will help in providing
quality education for our children and upliftingetBociety in general.

It is imperative for policy makers, educational adiistrators, as well as teachers and
parents to abreast themselves with the intricatier@af the relationship between the
three components of this social system.

On the part of Government, education should be nmadee related to work and
production for the purpose of socio-economic, prdl{ scientific and technological
development of our great country, Nigeria.

Social stratification means the social inequalitésvealth, power and prestige that
result from social rank.

There are three elements of social stratificatian®@lass, status and power.

Social mobility means the movement from one sosishtum to another social
stratum.

There are two types of social mobility viz: vertiead horizontal mobility.

Social stratification affects education in many sasuch as the promotion of obvious
class division in educational life chances, qualieadifferences in education, socio-
economic problem, over proliferation of class andvgie school rural-urban
imbalance in education and gender bias in education
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