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Collecting Data and Developing a
Precision Problem Statement

Process for Individualized
Interventions

e Step 1

Establish procedures and a collaborative
team

* Step 2
Gather information and data
* Step 3
Develop a Precision Problem Statement




Understanding Challenging Behavior

What is Challenging Behavior?
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What is Challenging Behavior?

of behaver,

Behavior i thus defmen cathe bass of £ etiects. Whia some crdren’s chadenging benawiors are

deveiopmentaly or cuturall normatve ard effoctively addressec by acist vigiance and the use of
ianca procodurss, ovites )12 provent

s address tentor unresponsiet .

I hale s Duniap, Strai, Fox, at ), 2006)

“Exampies of parstent challnging bohaviors for praschool chikvan may inchida: 1) physical
‘arsuch 83 Pitting, ke, punching, spting, throwng objects Farceuly, pinchng, pushing, and
bitng; 2) chmbing on things e ot permted: (1) gpeopem
desiroyigwhat another chikd is working o regaiess of the other chikl's
uay. P —r
e A——— WP —————
screaming, pusnigan R N———
yaling, throats,screaming ot arather p ‘o bad names, and saying bad words; [2)
ordaringan adU1 10 du SOMmaThing [0.4., WAV Ma NG’ ;(8) PArEELGeT of roingus Crying that i
loud or SEruptive ar ongoing crying that nterforeswith tha chid's engagoment n aceites: (10
B umping oFfchas, sam g materiak, throwing cbyecta): (1)
1o dot") o cleae and explc verbaor physical
) hirg, strpomg, and tha
st self or others” (Hemmater, Fox, & Snyder, 2014, p. 24)

other

hurtful derupte, or dangersus

For ® contextafthe
TEUEASN O T8 £ T8 EARPUEIS. BEN#IO! TNt A1 Pg, 151 Exa B3, My F3A EeSt a5
RN TR, 58 g 400 £ TS, €34 ety 500

Chaliengog behaveesmey o ntand
maintenance of racirocal, poskive, and nusturing relationsh ps wih the parandor caregher.”
sty mon, et o explora gicezar ntm)

Igsiichae

Dunlsp, 6., S17a,P., Fax, L, at 3l [2006]. Prevention and Intervention Wi Young Chidren's
e o Perspac wc e 2 111,55

rg PpromatObier
e, Marpland: Paud

frPoTfor
Brackes Pubihing

2/24/2017



The Impact of Challenging Behaviors on =
Young Children ]
g—1 T—~—_
. Facts About YOUI’lg children Walter s. Gillan's Statistics on Suspensions and Expulsions
W -FaEs  with Challenging Behaviors ]
= |
! ‘What is the SIGNIFICANCE of the issue? * 3 !
. & ]
= ]
= ]
u ]
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Elevator Speech =

* Review the handouts, ‘Facts About Young
Children with Challenging Behavior’ and ‘Walter
S. Gilliam’s Statistics on Suspensions and
Expulsions’

* In groups of three, develop a 1 to 2 minute
speech for your school board and Superintendent
around your assigned area:

o Section I - significance of challenging behavior in
young children

o Section Il - costs of challenging behaviors to society,
schools, parents etc.

o Section lll - positive outcomes that are possible for
young children with challenging behaviors
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Understanding Behavior

Form, Function and Consequence

Function

Consequence
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Describing the Behavior

1

Stating Behaviar in Measurabie Terms
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Classroom Behavior Record

;

Classroom Behavior Record

Diractions: Write each child's nome in the left column whe is demonstrating s persistent challenging behavior_ Arrange the chart according to
vour classroom schedisle. During each portion of the day, record instanees of challenging bahavior using th initial for that behavior in the box.

Behavior categor atthe . Wote es of behavior
Arrival | Centers Circle Outgide | Cemters | Circle Lunch Nap Smack | Centers I Dilmllnl.

[onina s | ]
Child 2

| child 3 ] |
Child 4

[enias I |
Child &

[enid 7 I |
Child 8

| chilas | |
Child 10

Camments: (Substitistes, persistent abserces, liness, family crisis, etc.)

P - Physical Aggression {hitting, kicking, scratching, biting, puashing, e4c.}

- Disruptian (yelling, screaming, noise with materiols, tantrums, prolong=d loud crying)

R- Disrespect {taking someane else‘s toy, teasing, cursing, not followdng directions, etc )

1- Inapprapriate use of materials {climbing on o jumping from fumiture, destroying paoperty or other children's work]

§ - Risking safety by running, sneaking away, or otherwise putting selfin harm's way

E- Exposing self or touching self or others insparapristely

T- Behavior cocurred during transition into the activity such as TP mesning physical aggression happening during transition inta the sctivity. For
exampie, TP-1, TD2,

———
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What Does Challenging Behavior Look ®
Like? —

11

Data Collection

Anecdotal recording
Event recording
Duration recording
A-B-C recording
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Classroom Behavior Record for Tim

ssroom Behavior Record

Diractions: Write each child’s name in the left c i i i . Arrange the chart according to
your classroom schedule, During each portion of the day, record instances of challenging behavlor using the initial for that behavior in the box.
Behavior categories are provided at the bottom of this form, Note additionalinstances of b

Arvival | Comters | Cicle | Oumide | Genters | Girele | tunch | Nap | Snack | Contors | Dismissal

] P10 "1z | |
Tim L3 Ao 04

a2

Child 2 1
Child 3 i el |
Child 4 |
Child 5 | | |
Child &
child 7 | ]
childg
child9 | |
Child 10

Camments: [Substitutes, per istent shosnces, Hness, Family crisis, etc |

P Physical Agaression (hitting, kicking, scratching, biting, pushing, etc.]

D - Disruption (yelling, screaming, noise with materials, tantrums, prolonged loud crying)

R~ Disrespect (taking someone else’s Loy, teasing, cursing, ot follewing directions, etc.)

1- Inappropr b (e wping from fumiture, destsoying property er other childre
5 - Risking safewh\'lunmnll. “nealing awar, oratherwise putting el in harm's way

E - Exposing self or touching self or others inappropriately

T- Behavior occurmed during transition into the activity such as TP meaning physical aggression happening during ransition into the activity. For
example, T8-1, TD-2.
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Developing a Precision Statement for
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Precision Problem Behavior
Statement Practice Opportunity

What Happens After?

What Does the Behavior Look
Like?

What Happens Just Before?

sTeacher allows Samantha
to stay at the front of the

ity to another

+Samantha runs, pushes and
shoves other childrento be at

line
the front of the line or to get to «The teacher asks
her favorite center daily Samantha to come back to
*She hits or pushes other the circle to choose a
children that get in front of her center, she refuses and
inline remains at the
*Screams, cries, falls to floor housekeeping center and
kicking when told to go to the gets to play in her favorite
back of the line center

*When Circle Time ends,
Samantha runs across the room
to the Housekeeping Center
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Precision Problem Behavior
Statement Example for Samantha B

What Happens Just What Does the What Happens After?

Before? Behavior Look Like?

. Children are * ‘Samantha runs, «"'Teacher allows

transitioning from pushes and shoves Samantha to stay at
one activity to other children to be the front of the line
another atthe front of the «  The teacher asks
line or to get to her Samantha to come
favorite center daily back to the circle to
* She hits or pushes choose a center,
other children that she refuses and
getin front of her remains at the
in line Housekeeping Center
+ Screams, cries, falls and gets to
to floor kicking when play in her favorite
told to go to the back center.
of the line

When Circle Time

ends, Samantha runs

across the room to

the Housekeeping

Center

During transitions from circle time to center time and from center time to outside play and back, Samantha runs, pushes, and
shoves other children to get to be at the front of the line or to get to her favorite center on a daily basis.

If a child gets in line in front of her, she hits the child and pushes her way to the front of the line. When the teacher tells
her to go to the back of the line, she screams, cries, and falls to the floor kicking.

The teacher allows her to stay at the front of the line. When circle time is ended, Samantha runs across the room to the
housekeeping center. When the teacher asks her to come back to the circle to choose a center, she refuses to come and
Samantha screams and cries and falls to the floor kicking and she gets to stay in her favorite center.




Video Learning Opportunity
A-B-C
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Developing a Precision Problem =

Behavior Statement for Tim (]
;

Description of a Persistent Challenging Behavior
January 2017

1. Describe the problem behavior and how often it is
happening. What does the behavior look like? Howr
often does the behavior oecur throughout the day
and week? How long does the problem behavior tend
1o last?

Where is the problem behavior most likely to happen?

Who is engaged in the behavior? Are there certain

people who tend to almost always be involved before

or during the behavior?

4. When does the problem behavior mast likely occur?
Does it occur at a particular time of day or during a
certain activity?

5. What is happening just before the problem behavior
occurs? What triggers the behavior?

6. What happens as a result of the behavior? What do
the adults do? What do the other children do? What
are the consequences?

7. Why is the problem behavior continuing? Is there
something the child is able to avoid or obtain as a
result of the behavior? What other lifestyle or setting
changes tend to influence behavior? For example, does
problem behavior occur more often when the child
doesn't sleep well, uses a different form of
transportation, takes medication, doesn’t eat
breakfast, doesn't get outdoor time when it's raining,
has an unexpected change in a routine, arrives late or
early, etc?

————y 18
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Developing a Precision Problem
Behavior Statement for Tim

Think about the sequence of the behavior:

What Happens Just
Before?

*What is the child
doing?
+*What event, action,

person, and/or request
triggered the behavior?
*What lifestyle or
setting changes tend to
influence occurence of
behavior?

What Does the
Behavior Look Like?

sWhat is the child doing?
*How long does it last?

sHow frequent?

*Who else is
involved/present?
*Where and when does
it happen?

What Happens
After?

*What dothe adults
and/or other children
do?

+Why does the child do
this?--what is the child
ableto obtain or avoid
as a result of the
behavior?
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Precision Problem Behavior =

Statement Example for Tim ]

What Happens Just Before?

*Watching
children playing
in the block
center

*Tim approaches
the children

playing

Every day during center time and outdoor play when children are involved in
independent play, Tim watches the other children then moves into their play area
and grabs the toys with which they are playing. When they resist giving him the
toy, he jumps on them, pulls their hair, spits, sticks out his tongue, hits, scratches
and pushes the other children. When the children call for help from the teacher,
Tim moves away and continues to play with his truck. If the teacher intervenes to
move Tim away from the group, he becomes “limp “and falls to the ground.

What Does the Behavior Look
Like?

*Grabs toys from other
children

*Jumps on a child, pulls hair,

spits sticks out tongue,

scratches, pushes

*Occurs during centers and

outdoors every day

What Happens After?

«Children call for help from
the teacher

*Tim continues to play with
his truck

eTeacher intervenes and

moves Tim away from the
group

*Tim may be escaping the

Teacher’s reprimand
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North Carolina Preliminary Pyramid
Assessment

e S

21

Developmentally Appropriate
Instruction

Nerth Carolina Early Learning and Development Progressions: Birth fo Five

http://earlylearningprogressions.fpg.unc.edu/

22

2/24/2017

11



Developmental Learning Progressions =
Learning Opportunity B

Using the North Carolina Early Learning and Development

Progressions: Birth to Five:

* Review the skills a child would be expected to have at
each of the emotional and social skill areas from 24 to 42
months

* Determine which skills Tim is exhibiting in these age
ranges

* Determine which skills might be next steps for Tim

* Review the Elicitation Strategies and the suggested
Routines Based Interventions (Embedded Instruction) and
determine what instruction you might utilize with Tim to
facilitate development in these skill areas

23
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Exit Card

Exit Card

Something |
learned that
squares with my
beliefs.
Something | Learned

Three Important Points

Three Important Points questlon \
{0 still circling
{  around my -'

\Ead /Wﬁ
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